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Abstract 

The Education Reform 

 

when attempting to reconcile both social and contentious religious aims. This thesis explores 

spiritual experiences and reflection) may enable collective worship to be conceived 

-faith 

class.  

Four spiritual collective worships were designed for a year 5 class, drawing on Christian 

imagery, values and stories but making the opportunity for personal response clear. A case-

of the purposes of spiritual collective worship and their value, alongside a consideration of 

whether it contributed to their spiritual development. Semi-structured interviews, 

 

The pupils identified and valued four main purposes of spiritual collective worship: having 

time and space to think, thinking for themselves, being together, and learning. There was a 

particular awareness that, although thinking for themselves was important, by reflecting 

spiritual development was difficult to identify and analyse. However, feeling calm and 

peaceful, sensing something numinous and needing to respond indicated spiritual 

experiences. Spiritual reflection was shown through pupils relating ideas and experiences to 

their past and future, although pupils occasionally did not respond. This case study therefore 

indicates spiritual collective worship may be able to reconcile a social and spiritual aim. 

Further research is now needed to study its effectiveness over a longer time, in whole school 

worship and across different schools. 

 

K ey words: collective worship, spirituality, faith school, multi-faith context, case study 
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Introduction 

The Education Reform Act 1988 contained a requirement (now enacted in the School 

Standards and Framework Act 1998) 

must hri  this legal 

requirement was contested ly plural and secularised society, the 

debate has continued. 

worship to become non-mandatory in schools without a religious character (Paton, 2014). 

raised the issue of religious influences in schools (Wilshaw, 2014).  

This research grew out of my interest in developing collective worship and a dilemma I faced 

in the classroom this year. As a Christian, and having previously worked as a church youth 

worker, I was interested in the role of worship in a school setting. During my PGCE, I studied 

ectives of collective worship, finding that most children recognised some 

purpose and value to collective worship but non-religious boys did not seem to identify any 

(Rutherford, 2011). In addition, some children of other faiths felt left out if withdrawn. As 

collective worship is statutory, I wanted to find a way to make collective more relevant for all 

pupils. 

The importance of undertaking this research increased this year when I found myself facing 

difficulty in upholding the law in my own practice. I was teaching a year 5 class in a Church 

of England aided primary school in an urban setting. The catchment area was very diverse 

and attending the school were children registered as holding a variety of different faiths or 

none. On Tuesday afternoons, I was expected to lead class collective worship. The nature of 

church foundation required . 

Previously I had kept my legal obligation through telling Christian stories, having a time of 

reflection and praying to God, doing so without much concern. Yet in my class, for the first 

time, were four pupils (three Muslim and one Hindu) who were withdrawn from acts of 

Christian collective worship on religious grounds. I was now uncertain about how to proceed. 

While these four children could have been withdrawn from class collective worship 

containing Christian material, this did not seem appropriate. Instead, I avoided leading 



8 

collective worship if I could (failing to meet the legal obligation) or removed God and 

Christian material from the acts of worship altogether. Perhaps I still remained within the law 

by aiming to promote broadly Christian values, such as care for others; however it felt like 

something was missing. Times of reflection based on a stimulus such as a huddle of penguins 

 demonstrating the importance of working together  felt like little more than PHSE. Where 

was the possibility of God, especially given collective worship should be addressed to a 

personal God (DFE, 1994)? Was I being so careful of saying nothing about God that I was 

ending up saying nothing at all? These were questions I found myself asking and it 

encouraged me to search deeper.  

To consider how I could lead class collective worship more inclusively, I looked to 

spirituality to provide a focus and a purpose. Nye (2009, p.9) argues spirituality is a 

common, natural feature of most,  and schools are currently 

required by the Education Act 2002 to promote  development. In addition, 

an Ofsted report on Religious Education and Collective Worship (1994a) suggests collective 

worship is 

to collective worship 

seemed an effective place to start and remained a significant concept throughout the research. 

This research therefore grew out of my desire to find a more effective and appropriate form 

of class collective worship for a multi-faith, church school context. I wanted to fully meet the 

legal obligation whilst being inclusive for children of different religious beliefs: from atheist 

and agnostic to Christian and other faiths. This thesis looks at the law and guidance regarding 

collective worship before considering what purpose and value it might have for pupils. I will 

then study 

through a more inclusive form of collective worship. I will then explain the research design 

and how the collective worship sequence was created in order to meet the statutory 

requirements, alongside social and spiritual aims. Following this, I will set out my findings 

and explore these in the discussion to consider the implications of taking a spiritual approach 

to collective worship. Finally I will conclude by explaining how this study has influenced my 

practice and recommend further developments.
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L iterature Review 

What is collective worship? 

The L egal Requirement 

The first legislation requiring a daily act of collective worship in schools was the Education 

Act 1944. The Education Reform Act 1988 revised this obligation and 

pupils in attendance at a maintained school shall on each school day take part in an act of 

collec It also stated the 

Collective worship has never been defined in legislation but further guidance was given in 

Circular 1/94 (DFE, 1994), which was published to support schools to understand and 

comply with the law.  

ordinary school activities and it should be concerned with reverence or veneration paid to a 

the 

ordinary meaning of worship. Yet it then states that worship in schools will be different to 

corporate worship in religious institutions, since the gathered group will not hold common 

religious beliefs. This already suggests that collective worship in schools cannot follow this 

ordinary meaning. In addition, Circular 1/94 reiterates that school worship should be non-

denominational, again unlike ordinary worship in churches (ibid). The circular therefore sets 

apart collective worship in schools from corporate worship in churches, leaving the required 

religious element of worship unclear. The question therefore remains: what is collective 

worship? 

There is little recent research discussing the nature of collective worship. Most dates to the 

time of the Education Reform Act 1988, reflecting how little the current legal requirement for 

collective worship has changed.  Arguably, the obligation is still rooted in the social and 

political situation of the 1980s (Smith & Smith, 2013) and even the 1940s; it is a reflection of 

its time. Therefore it is vital to reconsider the nature of collective worship in the 21st century, 

although it is important to work alongside the literature from that period.   
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As discussed, the Education Reform Act 1988 and Circular 1/94 both uphold a religious 

element to collective worship, although its nature remains unclear. Thatcher (1997) advocates 

the importance of religious worship in schools. He argues that, while the legislation is flawed 

provide religiously deprived child

(p.20). This suggestion is Christian-centric and might seem disrespectful towards the beliefs 

of others, both religious and non-religious. However, others argue more moderately about the 

need for a religious element to collective worship. Copley (1997) suggests the removal of 

collective worship would leave an entirely secularised curriculum. He argues that collective 

worship provides an important counterpoint to the rest of the curriculum, although he does 

not consider whether religious education alone could do this. 

Conversely, The National Secular Society has long called for compulsory collective worship 

in schools to end and, at the time of writing, is promoting a petition to remove the legal 

requirement (Evans, 2014). Hull (1975) claims worship (which assumes belief) and education 

(which scrutinises belief) cannot take place concurrently  (p.59). This contrasts with 

s unconvincing because some aspects of life cannot be taught 

through scrutiny. A holistic education necessarily exposes pupils to a full range of forms of 

belief, mirroring those held across society, and nurturing pupils in their own understanding of 

wed as education involves 

scrutiny and experience, and argues there is no reason that worship cannot take place in 

schools.  

A greater claim for the ending of religious worship in schools is more practical: any 

presumption of  can prevent the building of social cohesion and a shared 

school ethos. As Cheetham (2004) suggests, collective can be understood as the gathering 

together of a school community, which Gent (1989, p.

people from many different cultural and religious backgrounds . If there is a focus of 

Christian reverence to a divine being or power then, without an inclusive approach, the 

create will be undermined. Webster (1990) suggests there may be other more acceptable 

forms of religious worship, such as inter-faith worship. Yet even if this model was to be 

successful, despite differences in the beliefs of different faiths, it still does not give provision 
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for agnostics and atheists. Therefore, from the literature, there is no clear way forward if 

collective worship is regarded as a form of fully religious worship. 

-  

With no clear path to consensus over religious collective worship, researchers have 

considered whether non-religious worship could exist in the school setting. Hull (1975) wrote 

tion is recognized by Slee (1990, p.5) who 

states that worship can be understood in two different ways: as an explicitly religious term of 

reverence to a divine being or power (fully religious worship) and -

celebration of shared values or . Slee 

argues worth-ship does not require participating individuals to hold a religious belief, nor 

does it exclude those who do.  

On first glance, worth-ship seems an inclusive and satisfactory definition of collective 

worship. However, there are still two issues to be addressed with this definition. First, if 

worth-ship require no religious element, what values or ultimate concerns should be 

celebrated, and can these be shared? Inglis (2012, p.97) suggests that market-place of 

values,  that pupils can choose to subscribe to, may be the most effective base for collective 

worship; although Cheetham  (2004) argument that not all beliefs and values are equally 

valid warns against this approach. Cheetham also emphasises the content of collective 

worship 

judgement.  

One approach to solve this is to base collective worship on a set of shared values. However, 

Smith and Smith (2013) found that, despite having an agreed set of values laid out for the 

national curriculum, teachers in four primary schools were generally unaware of them and did 

not use them. They also suggested the values were so vague and culturally linked that they 

were not a useful basis for developing collective worship. Wadham (1997) suggests church 

schools can rely on Christianity to inform their sense of value but that all schools should 

make their underlying values apparent. For this thesis, given the current legislation and the 

church school context, Christian values seem the most appropriate basis for collective 

worship. However a question remains about whether this is the case for all schools.  



12 

A second issue with worth-ship is that Slee claims it can take 

in going beyond it if they desire. I

focused on sharing the value of student achievement) were not really worship 

because they did not involve a religious element (Rutherford, 2011). Some might argue this is 

not important for most children. Yet Francis (1992) found secondary students often kept their 

beliefs private, meaning peers underestimated them. With God evidently important to some 

children, collective worship should provide an opportunity for children to cross the 

 and worship if they wish. Indeed, Circular 1/94 states that collective worship 

should be able to elicit a response, but explicitly recognizes the choice of each pupil to 

engage as they wish (DFE, 1994). A form of collective worship is therefore required which 

offers the opportunity for differentiated personal response.  

A definition of collective worship 

C  (Cheetham, 

2004, p.  (Gent 

1989, p.9). Nevertheless, this experience remains undefined over twenty five years after the 

Education Reform Act 1988. An absence of a statutory definition, alongside a lack of 

consensus in the literature, demonstrate there is no easy solution to finding a shared 

understanding of collective worship. However, for the purposes of this thesis, a working 

definition is needed. Given the current legislation and the church school context of this 

research, the definition I will use is: 

Collective worship is the gathering together of members of the school community to 

reflect on matters of ultimate concern (presently based on broadly Christian beliefs and 

values).  I t must provide an opportunity for pupils to respond individually, either to the 

transcendent or thei r own sense of what is of ultimate concern. 

However, it is not enough to know the legal obligation for collective worship and how this is 

best understood practically. To lead collective worship effectively, it is important for teachers 

to understand the possible benefits for pupils they may try to achieve.  
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What is the purpose of collective worship? 

The legislation concerning collective worship does not indicate the rationale behind the 

requirement. Nevertheless, collective worship takes time which could otherwise be spent 

learning in lessons; thus it should benefit the pupils. However, there is evidence this is not 

always the case. McCreery (1990) reported that students found collective worship 

disheartening, often being an occasion for teachers and pupils to endure rather than enjoy, 

where they were passive receivers rather than actively involved. Cheetham (2004) argues one 

of the major difficulties with the collective worship legislation is the confusion over the 

purpose of collective worship. It is thus important to study the literature for possible aims of 

collective worship, recognising there are a variety of conflicting viewpoints which should be 

taken into account. 

A social purpose 

First,  a social aim of 

building a sense of school community and developing a shared ethos (Cheetham, 2004). Gill 

(2000) conducted a wide-ranging study involving questionnaires, observations and interviews 

with teachers and pupils from primary and secondary schools. She found that most teachers 

supported assembling together, believing pupils gained a sense of identity and belonging in 

the school community. Even teachers who thought collective worship was of little benefit for 

pupils commented on the positive impact of meeting together. In my previous study, I also 

found that students recognised the value in coming together as a whole school, even if this 

meant that material was not always age appropriate (Rutherford, 2011). A social purpose of 

gathering together for a shared activity therefore seems widely accepted. 

A moral purpose 

A second suggested purpose of collective worship is a moral aim of encouraging good 

behaviour (Cheetham, 2004)

subjective, it can be linked with the social aim of building a shared ethos or, in this case, a 

shared understanding of how to act within the school and wider community. Again, Gill 

(2000) established that many teachers thought pupils would gain a sense of moral 

responsibility through shared iefs also supports 

a moral purpose with those interviewed wanting collective worship to be more realistic and 

-to-
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give guidance about how to live their everyday life. O

worship suggested that more specific links could be made between morality and religious 

beliefs; however I would suggest moral and religious purposes can still be considered 

separate. 

An educational purpose 

Another possible purpose of collective worship is educational (Cheetham, 2004). It has been 

suggested that, by being present during an act of collective worship, pupils learn what 

worship as part of faith community is like and learn about religious beliefs too. The Durham 

Report (Ramsey, 1970) recommended that experiencing worship was an important part of 

religious education, suggesting it was partly viewed as a learning opportunity. In contrast, 

Thatcher (1997) argues that, because schools are not religious communities, children will not 

fully experience what religious worship is like. He suggests pupils would instead gain a better 

sense of worship from visiting a faith community or, I would add, from talking to religious 

believers about their experiences. However, Tha

school collective worship is inferior to corporate worship, rather than an explicitly different 

form (DFE, 1994).  

Additionally, it is thought pupils gain an increased awareness and understanding of different 

religions through collective worship. This may often be the case; however Gill (2004) found 

that secondary-aged pupils had some difficulty in distinguishing different faiths from 

collective worship. In addition, Gill (ibid.) also found children stopped listening if they did 

not believe the religious element in collective worship and therefore would not learn. Hence 

the educational purpose may be more effectively achieved without a disputed religious 

element. 

A religious purpose 

A final suggested and highly contested purpose of collective worship is a religious aim of 

raises the question of whether 

children of many faiths and none can and should be nurtured in faith by schools. It is highly 

questionable whether a religious aim is legitimate for schools at all.  
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Gill found that both secondary and primary aged pupils thought collective worship did not 

nurture their beliefs but forced faith upon them. During interviews conducted, one ten year 

 (Gill, 2004, p.188). Another child 

[sic] 

 (Gill, 2000, p.114). These comments suggest these pupils were not having their 

own faith nurtured, and that collective worship was undermining Article 14 of the 1989 UN 

Convention on the Rights of the Child  

they want and to practice their religion, as long as they are not stopping other people from 

 

Cheetham (2004) suggests there will always be a clash between assisting pupils to develop 

their own religious beliefs and values whilst also promoting a shared ethos within the school 

community. There therefore appears to be an irresolvable issue in reconciling a social and 

iefs, which 

spirituality.  

A spiritual purpose 

All schools are currently re

(Education Act 2002). Often opportunities for spiritual development are linked closely to 

collective worship, although Ofsted inspectors also consider if it is promoted in every lesson 

(Ofsted, 2014)  is not considered synonymous with religious  (Ofsted, 

1994b); therefore it seems far more appropriate and relevant for schools to have a spiritual 

aim for collective worship. Parffrey (1997, p.39) has even suggested that collective worship 

the Rt 

Rev John Pritchard, Chair of the Church of England's Board of Education, has recently 

suggested that Christian worship in non-faith schools should be re-

Bingham, 2014). It therefore seems most appropriate to not only have a spiritual 

purpose to collective worship, but to actually use this spiritual aim to inspire a new form of 

collective worship. 
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Nonetheless, it 

can nurture understand and define what spirituality 

is. 

can be developed through collective worship, while maintaining a social benefit of building a 

shared ethos.  

What is spirituality? 

Throughout the literature, the 

elusive. Eaude (2003) argues this is for three main reasons: that many of the activities 

associated with spirituality are, by nature, beyond words; that it has many associations which 

affect how every individual understands it; and that it seems to have been deliberately used 

It is the latter two arguments that seem to particularly account for the difficulty in defining 

spirituality. People with different religious or non-religious backgrounds and beliefs bring 

different understandings to a term that is imprecise (Hay & Nye, 2006).  

For some, the concept of describing spirituality through examples, or defining the term 

through different perspectives is considered more appropriate (Hyde, 2008). This allows for 

people to understand spirituality differently. Davies (2007) found that head teachers in Wales 

varied in their understanding of spirituality, with those leading church schools more likely to 

have a traditional (religious) understanding of spirituality. However, as schools are required 

to develop all children spiritually, it is vital to find an inclusive definition. It is therefore 

important to study 

spirituality has developed, how the nature of spirituality can be interpreted for the context of 

school collective worship and how it will be defined for this research.  

The origins of spirituality 

term that would be considered more inclusive than religion. However, the concept of 

spirituality has long been considered outside education. Andrew Wright (2000) has written a 

detailed history of how our understanding of spirituality has developed, but the focus of this 

research mainly developed to address the limitations in works by Hardy (1979) and Robinson 
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(1977) who found that adults often referred to key spiritual experiences from childhood, but 

who did not actually interview children themselves.  

 

The work of Hay and Nye grew out of the perspective that spirituality is natural in all human 

 (Hay & Nye, 2006, p.9). They therefore aimed to dispel this difficulty in 

unders themselves and then reflecting 

on what they said, inductively drawing out key themes. They then formed a new definition 

 (Nye, 2009, p.9). 

Their main conclusion was that underpinning the different expressions of spirituality is a core 

 (Hay & Nye, 2006, p.109) where children understand 

their place in the world in relation to other things and people in it. Hay and Nye argue that 

 the child relating to self, to others, to the 

world and to God. Perhaps the most controversial of these layers is the child-God category, as 

this excludes non-believers from a concept that is also considered to be universal. However, 

Wright (2000, p.43) describes this category as t ultimate order of things . Although some 

would disagree with this more open category, Comte-Sponville supports the concept in his 

personal account of atheist spirituality.  

Whether or not you believe in God, you are confronted with the infinite, the eternal and the absolute 

 and with yourself. To be an atheist is not to deny the existence of the absolute; rather, it is to deny 

 

(Comte-Sponville, 2007, p.136-7).  

ultimate cluding those who are 

agnostic or atheist, who may instead relate to the incomprehensible complexity of the natural 

world. 

It is also important to note ed by Hay and Nye (2006) was defined 

perceptiveness, relative to other passages of 

p.109). This leaves the perception of spirituality very 
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open to interpretation. However as it has been widely observed that children have heightened 

awareness of particular events or moments, it seems they are a real phenomenon. In addition, 

whilst the boundary of what makes an experience or idea heightened is perhaps blurred, the 

fact that children choose to share particular events or thoughts indicate there is a level of 

understanding - of the child and those around them - that some moments are special.  

Another important aspect of research into childre  is whether the claim to 

universality can be accepted, especially as only a few children have been researched in each 

study, from which it is difficult to make wide-scale generalizations. Furthermore, 

is a very difficult task, with researchers finding that 

 (Hay & Nye, 2006, 

p. Erricker, 

Erricker, Ota, Sullivan, & Fletcher, 1997, p.30). Another difficulty that Hay and Nye (2006) 

made clear was that children found it difficult to express their spirituality, often relying on 

religious language which perhaps did not reflect their actual experiences. If the children 

found it difficult to express their individual spirituality, then it is very difficult for researchers 

to do so.  

By trying to find a universal understanding 

particularly susceptible to critique. Although their themes and codes were identified from the 

interview data ons of the spirituality 

into one of four categories, which perhaps does not reveal the deep reflections they suggest 

children have. However, schools are expected to pro

development, so educators must consider spirituality a par

this thesis will treat spirituality as a universal feature of childhood. 

Can spirituality be non-religious? 

I have so far argued that spirituality is not exclusively religious, a view supported by Comte-

Sponville (2007, p.

, often 

arguing that by trying to make the concept of spirituality universal, it becomes meaningless 

as it is no longer rooted in a coherent tradition of understanding. Markham (1999, p.143) 

 Thatcher (1999), evidently coming from a Christian perspective, takes this 
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hout theology is even 

coherent  (p.4). 

have spoken in detail to children about their spiritual experiences. Children who do not have 

a detailed comprehension of theology do seem to have spiritual experiences, and beliefs about 

the source of these experiences should not be imposed upon them.  

view of spirituality is very exclusive, Grey (1999) proposes that spirituality 

cannot be individual and isolated, with 

well as new dimensions being discovered  (p.14). 

powerful because she does not imply that spirituality can only be meaningful within a 

particular religious belief. She thus supports the universality of spirituality but considers how 

children themselves make sense of their experiences, with the support of adults (who are 

elves) and traditional understandings. Erricker and Erricker (1999) and Eaude 

(2003) agree with Grey, suggesting that adults can offer their own experience and judgment 

eriences 

to fit within their own views; adults have the potential to either encourage or suppress a 

Schweitzer (2005) takes this even further, arguing that to 

nce in order to answer big 

 child in an important respect  (p.108).  

It seems therefore that the debate over spirituality is not about its existence but human 

understanding of its source and how it can be developed. Wright (2000, p.96) makes this 

distinction clear: 

 

Spirituality as experience and reflection 

As the debates about spirituality seem to focus not on the existence of spirituality but the 

source and understanding of that spirituality, there seems to be a difference between a 

nd their spiritual experiences. I would argue therefore that there are two 

aspects of spirituality, , but that can 

be treated separately. Spirituality seems to be informed by both spiritual experiences 

(moments of heightened awareness) and spiritual reflection (a consideration of what these 

experiences and other ideas mean for the individual) in relation to themselves, others, the 

world and the ultimate order of things. This distinction seems to be recognised by Kay and 
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Nye (1996, p.19), although focusing on spiritual values, who 

reflection of that experience). However, it is also important to recognise that the distinction 

does not mean there is a simple division between experience and reflection. For example, 

some reflections may have such sudden clarity that they become experiences in their own 

right. 

Yet, by separating these two aspects of spirituality it is then possible to suggest that having 

spiritual experiences is a universal feature of childhood but that the reflection on will be 

individual, and for some, limited. For others it will be informed by values, tradition and their 

new insight. In this way, spirituality is both universal and individual.  

A definition of spirituality 

In order to promote spiritual development in an educational setting, it is important to find an 

understanding of spirituality that best reflects all pupils. Through studying the literature, it 

seems that spirituality is universal for all children, however the source, meaning or 

authenticity of that spirituality leads to controversy about whether there can be one, inclusive 

definition. It also seems that adults are defining for children how and why they are spiritual 

rather than allowing children the freedom, whilst offering support and guidance, to 

understand this for themselves. Hence I have suggested how spirituality can be separated into 

two parts  one a possibly universal human experience, the other a culturally constructed 

reflection. For the purposes of this thesis, spirituality will therefore be defined as follows: 

Spirituality is the combination of spiritual experiences (moments of heightened 

awareness) and spiritual reflection (a consideration, based on tradition and insight, of 

what these moments and other ideas mean for the individual) in relation to themselves, 

others, the world and the ultimate order of things.  

Of course, there are still difficulties with this definition, particularly how subjective it is. 

Similar moments of heightened awareness may be recognised as spiritual by one individual 

and not by another. However, this is where the guidance of others and having a framework or 

tradition which children can use to acknowledge or dismiss experiences as spiritual may 

enable a shared understanding. For such a personal element of experience, it seems important 

to have an open definition, which unavoidably leads to this measure of subjectivity.  



21 

 

In order for collective worship to be able to accomplish a spiritual aim, it is important to 

It is not an easy task, especially as Nye 

(2009) suggests that spirituality in children is more common than in adults. If this is the case, 

it seems that children need to be nurtured to continue to develop their spirituality and not 

nurtured through collective worship: spiritual experience and spiritual reflection. I will 

therefore explore different ways that these can be developed, based on the literature. 

Nurturing spiritual experience 

Spiritual experience seems the more difficult aspect of spirituality to develop. James (1902), 

although discussing religious rather than spiritual experiences, argues that religious 

experiences are ineffable, noetic, transient and passive. If spiritual experiences are also 

passive, then there is a clear difficulty: children cannot give themselves spiritual experiences 

and so adults cannot provide them either.  

However, it may be possible to create an environment where spiritual experiences and 

reflection are more likely. West-Burnham and Huws Jones (2007, p.

one of the most p

is because children develop a sense of identity through community, needing others both to 

at 

spirituality is 

people, but between them . This all implies that having a strong sense of a school or class as 

a community, rather than an organization, is important for n

(West-Burnham & Huws Jones, 2007).  

A second part of creating a suitable environment seems to be a marking a time and space that 

is set aside. Religious communities have buildings to go for worship together but in schools 

s

her own teaching practice, suggests the use of suitable music and lighting a candle in order to 

provide a focus for pupils. This seems to have been successful at m

. 
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Both these remarks suggest the pupils connected the candle with a time when they could 

different from the rest of the school day.  

Finally, stillness seems to be an important part of creating a time for spiritual experience and 

reflection. Copley (1992) argues silence can be a powerful tool to enable spiritual 

development, if it is reflective and guided. West-Burnham and Huws Jones (2007, p.116) 

velopment that 

addition, if spiritual experiences are passive (James, 1902), this implies pupils have to stop to 

experience something unexpected. 

Overall, for collective worship to ience, the literature points to 

three key aspects: developing a sense of community, marking a clear time and space and 

having a time of silence, stillness or reflection. White (2000, p.5) explains how she envisaged 

, which supports the three aspects identified: 

I wanted to create a space and a calm time within which children would be left alone, not 

physically of course, but alone in the sense of nothing being directly asked of them other than to 

sit and to listen. 

Nurturing spiritual reflection 

The three aspects highlighted as nurturing spiritual experience will also be important for 

nurturing spiritual reflection because they enable a time and space from the busyness 

of life, to pond , p.79). However, there are 

three more ways the literature suggests will enable spiritual reflection. 

First, pupils require something to spiritually reflect on. Sometimes pupils will be able to 

reflect on their own experiences or questions; however, McCreery (1996) discovered that 

children found it easiest to talk about (and thus reflect on) their spirituality when they had a 

story to relate to their own lives. In addition, as pupils are often reflecting on abstract 

concepts, Erricker and Erricker (1996) found children used metaphors to explain their 

spirituality. Providing pupils with a story or idea can therefore help them reflect on their 

spirituality through a different frame of reference. Eaude (2008) supports this theory when he 
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suggests that stories help children to imagine and explore their spiritual ideas without 

possibly anxiety of speaking directly about themselves. 

Secondly, West-Burnham and Huws Jones (2007) suggest that spiritual development requires 

shallow , deep  and profound  forms, where it becomes personal to 

the learner profound learning moves [people] from religious observance to 

 (p.48), with pupils having greater ownership of their own beliefs and 

understanding. To develop spiritually, they suggest 

 

However, while encouraging pupils to seek understanding through profound learning, it is 

also vital for developing spirituality to show there are not certain answers to be reached. 

West-Burnham and Huws Jones (2007) discuss how spirituality is like a journey, searching 

for meaning not reaching an end point of complete understanding. This can be difficult 

though, especially if the child is dealing with difficult or painful questions, which de Souza 

(2012, p.291  p.18) suggests, 

onclusive answers, rather than help the child to keep 

One of the important elements of a Christian approach (called Godly Play) to 

developing  Nye (2007, para.7) argues that 

 the sacred should prompt us, at any age, to attempt to articulate our sense 

engagement with the spiritual, it does seem relevant to facilitate children to reflect by 

wondering, rather than reaching understanding. 

stories to provide metaphors or ideas for exploring their own spirituality; to facilitate children 

thinking deeply to form their own, individual understanding and an emphasis on continuing 

to wonder. 

Listening to pupils oices 

The  demonstrates an important aspect of undertaking 

research in this area. Both Erricker et al. (1997) and Hay and Nye (2006) emphasise the 

 in order to more fully understand their experiences. 

143) and so are likely to be able to 
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give the best insight into their own experiences. To reflect fully on how children responded to 

acts of spiritual collective worship, it is important to hear the voices of those who 

experienced it. This research was therefore focused on how children respond to spiritual 

collective worship. 
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Rationale and Research Questions 

Overall, from the literature, it was clear that a form of collective worship was needed that 

could achieve both a social and spiritual aim: enabling children of all beliefs to come together 

whilst developing every ed to meet the 

 

To desi

experiences and reflections.  I discuss the spiritual collective worship that I created in the 

Spiritual chapter. However, overall, it was 

designed to meet my definition of spiritual collective worship:  

Spiritual collective worship is the gathering together of members of the school 

community to reflect on matters of ultimate concern and should focus on developing one 

the ultimate order of things. While drawing on Christian beliefs and values, spiritual 

collective worship should be inclusive, providing an opportunity for pupils to respond 

individually, according to thei r personal beliefs. 

To understand if and how this form of worship was effective, it was important to identify the 

benefits of spiritual collective worship for pupils and how these related to the suggested 

purposes from the literature. It was also important to establish if the purposes the pupils 

identified were valued by them, otherwise the spiritual collective worship would not have 

been effective. It was particularly crucial to discover whether social and a spiritual aims were 

accomplished, as I have found in my practice, and the literature suggests, that these are 

difficult to reconcile. I therefore needed to investigate if all the pupils were able to fully 

participate and whether it contributed to their spiritual development. The research therefore 

had to maintain a focus on the voices of the pupils who experience it.  

In order to consider the implications of taking a spiritual approach to collective worship, I 

needed to answer two key research questions: 
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"# What do pupils find to be the purposes of spiritual collective worship and do they 

value them? 

$#     
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Research Design 

To enable close scrutiny of this research, I will give a full account of the research design. I 

will first define the theoretical terminology and the steps of the research process. Next I will 

discuss the decisions made at each stage and explain how these were appropriate for my 

purpose of study, alongside the limitations I considered. Finally, I will give an account of the 

ethical considerations made throughout this study. 

Overview of the research process 

Crotty (1998) argues there are four key aspects of the research design to make clear and 

(the theory of knowledge) underlying the whole research process, informing all the other 

choices made. This is followed by the theoretical perspective  the approach taken to the 

research  which, in turn, informs the methodology (a clear strategy). Finally, the methods, 

the choice of techniques and procedures used to gather and analyse data, can then be chosen. 

This hierarchical research process is supported by Henn, Weinstein and Foard (2009) who 

understanding of the nature of reality and knowledge.  

In contrast, Creswell (2004) argues the different concepts in the research process give insight 

to each other. While I agree that all these aspects are highly inter-connected, a hierarchical 

process seems necessary. It ensures there is a consistent research design by beginning at the 

underlying epistemology, because our theory of knowledge informs the rest of the research 

process. I am therefore following the research process presented by Crotty (1998). The 

research design, following this process, is illustrated in Figure 1. 

Epistemology 

way of looking at the world and ma 7). It is crucial to start 

 with providing a 

philosophical grounding for deciding what kinds of knowledge are possible and how we can 

ensure that they are both adequate 10). Thus the 
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epistemology focuses the researcher to decide what knowledge to research and then consider 

how to do this.  

 

 

 

 

 

 

 

 

 

There are three main epistemologies: objectivism, constructionism and subjectivism. In 

meaning, comes into existence in and out of our engagement with the realit

(Crotty, 1998, p.

world for humans to discover. Instead meaning is constructed through interplay between 

huma

ibid., p.9). The constructionist 

view is appropriate for this research as collective worship is a cultural construct which people 

will understand in different ways.  

However, Butler-Kisber (2010, p.

there is a spectrum of understanding about the nature of reality and (inextricably linked) our 

knowledge about it. The concept of an epistemological spectrum seems particularly useful for 

one part pupil not a 
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Figure 1: The research design. The diagram illustrates the hierarchical process, as described by Crotty (1998), and the 
triangulation between the different methods used. 
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physical object, it is harder to establish how similar the phenomenon could be for different 

individuals and hence the extent of interplay between the object and the individual in forming 

meaning. This aspect of the research is therefore considered to be on a spectrum between 

constructionism and subjectivism, but overall this study takes a constructionist epistemology. 

Theoretical perspective 

The theoretical perspective links the philosophical viewpoint to a more concrete research 

approach, and so must be appropriate for the epistemological stance. As the epistemology 

used for this research is constructionism, an interpretive theoretical perspective is required. 

Interpretivists believe there can be multiple perspectives of reality to identify, rather than a 

& Bailey, 2011). Henn et al. 

(2009) argue 

an altogether different approach, which acknowledges those qualities peculiar to the human 

condition  (p.15). It requires researchers to seek understanding from the perspectives of the 

participants (the emic perspective), rather than from their own frame of reference (the etic 

perspective). Interpretivism is therefore an effective approach for understanding the 

ectives of collective worship because i

(Henn et al. 2009, p.16), in this case, the impact of spiritual collective worship.  

There are though drawbacks to the interpretivist theoretical perspective. Positivists would 

argue that it does not lead to valid or reliable data, because it lacks objectivity and is 

unrepeatable. While this is true in the positivist sense, finding one objective truth is not 

considered desirable because interpretivists, with a constructionist epistemology, do not 

believe it exists. Instead only by being subjective and human themselves can researchers 

b

2009). In addition, as Denzin and Lincoln (2008, p.

 

Interpretivists therefore focus on minimising researcher bias through an awareness of their 

subjectivity (Hennick et al., 2011). Often this is through reflexivity, a process of constant 

self-reflection throughout the research. Pillow (2003, p.

used to potentially validate and legitimize the research precisely by raising questions about 
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the research process but should remain open. It is therefore 

important I remained aware of my bias and subjectivity in this research, for example, my 

Christian beliefs. As well as making the research design and my subjectivity clear to increase 

the credibility of the data, it is also important to use a range of carefully considered data 

sources to base interpretation on (which will be discussed in the methodology and methods 

subchapters). 

Methodology 

The methodology is the overall 7). For this research, a case 

study methodology was chosen to look in detail at spiritual collective 

worship. Although Crotty describes case study as a method, I am following Stake (1995), 

who classifies case studies as a methodology. Yin (2003) describes case studies as an 

investigation of a phenomenon in a natural setting, drawing on multiple sources of evidence 

(the methods) and Simons (2009, p.3) explains 

Case studies therefore aim to achieve an -depth understanding of situations 

& Algozzine, 2006, p.11), vital for understanding 

the different views of the participants in detail. 

For this research, the focus of the study was the impact of four class collective worships, 

planned and led with a spiritual approach. Although this was a change to my practice, a case 

study methodology was chosen to enable the valuable perspectives and insights of the pupils 

to be sought and rich, descriptive data to be gained. The case was conceived to be 

 (Stake, 1995) s views 

about spiritual collective worship in more detail.   

The case was defined by two distinctive boundaries. First, the research was conducted in a 

year 5 class at Church of England aided primary school in a multi-faith, urban setting. In 

order to rese

children, chosen to reflect a wide range of different perspectives that could bring the greatest 

variety of insight. After an RE lesson on different beliefs, the pupils identified their own form 

of belief and two children were then chosen from each category of belief represented in the 

class: Christian, other faith (Hindu and Muslim), theist and agnostic. One additional self-

defined agnostic was also chosen who reflected views closest to atheism (such as the world 

being created by chance). Children of both genders and a range of abilities were also 
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represented within the case, again with the aim of hearing a diversity of responses. Table 1 

shows details of the pupils selected for the case. 

Table 1: Pupils in the case 
 

Name Self-defined belief 

Daniel Christian 
Alissa Christian 
Yasir Muslim 
Sanjiv Hindu 

Matthew Theist 
Sam Theist 
Olivia Agnostic 
Ollie Agnostic 
Isobel Agnostic-atheist 

Table 1 shows the nine children in the case and their self-identified belief. It should be noted Isobel self-defined 
as an agnostic but showed some atheist beliefs, like the world being created by chance. I therefore categorised 
her as agnostic-atheist. 

There are of course limitations to case study research which need to be considered. In 

particular, the advantage of studying a unique case in depth means that generalisation is not 

possible as the case is not designed to be representative of the wider population (Thomas, 

2011). However, Simons (2009) believes as long as the distinctive features of the case are 

made clear, others can make inferences from it, considering how the findings may apply in 

their own context. This research therefore offers this 

 (Bassey, 1981). Studying a unique and bounded case also means that the 

researcher has to show the findings have trustworthiness, as they are not repeatable. One of 

the most important ways to increase credibility is to research from different angles to give a 

richer, more balanced view (Thomas, 2011). Triangulation is the process of drawing on 

evidence from multiple sources and methods to give findings more credibility (Hancock & 

Algozzine, 2006). When data from different sources reveals similar themes, this adds 

credibility to the findings (although the data from each source must still be trustworthy in 

itself and come from a carefully chosen method). It was therefore important to select multiple 

methods to provide data from different sources, while ensuring each method was rigorous and 

transparent to give trustworthy data itself.  
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Methods 

1998, p.6). In order to gain rich, in-depth data about the case, individual interviews were 

chosen as the main method (Robson, 2011) to question and probe the participants in detail. 

However, to triangulate with the findings and increase their credibility, written responses 

created by the pupils and observations were used to gain insight into the participants

responses at the time. It was vital to ensure that the methods were ethical and that participants 

would feel comfortable. In the next sections I will discuss each method used and justify why 

it was the best approach for answering the research questions, while being ethical. Finally, I 

 and I explain how I sought to overcome these. 

Individual, semi-structured interviews 

Semi-structured interviews were chosen for two reasons. First, their flexibility allows the 

interviewer to probe or prompt the participant to discuss their perceptions in depth and ensure 

meanings are fully understood on both sides (Rubin & Rubin, 1995). Secondly, a semi-

structured approach ensures the participant has more control over the research process and so 

can raise issues the researcher may not have considered (Henn et al., 2009). This is 

particularly important for uncovering ideas and perceptions in exploratory case study 

research. It is also ethical, enabling participants to share in the process of gathering data.  

Furthermore, the semi-structured approach enables a more natural conversational style and a 

rapport to be developed, encouraging participants to speak more freely and to remain 

comfortable in the situation (Burgess, 1984). As their teacher, the pupils were more likely to 

build a rapport with me than an unknown researcher. However, some children may have felt 

more uncomfortable knowing me, especially as the discussion of beliefs and spiritual 

experiences is personal (Nesbitt, 2000). In addition, I chose individual interviews so pupils 

could speak freely about their personal experiences without feeling pressured by peers 

(Steward, Shamdasani & Rook, 2007). By making these considerations, the children were 

more likely to speak openly and truthfully, making the research more trustworthy. 

However, as I was interviewing pupils from my own class, the children may have tried to say 

what they thought I wanted to hear, despite my explaining I wanted to know their views. 

Moreover, children can find it difficult to express their personal beliefs and spirituality 
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through language, as suggested by Hay and Nye (2006). The nine participants were therefore 

all interviewed prior to the research about their experiences of RE lessons. This ensured they 

felt comfortable talking about their spirituality with me. Also, the pilot interviews 

demonstrated that the pupils would benefit from prompts such as words or pictures (Nesbitt, 

2000). Although prompts can affect what the participants say, this limitation was outweighed 

by their advantage as stimuli, enabling rather  

participants thought the findings were plausible and reflected their views (Stake, 1995). Also, 

although each individual in the case had a different perspective, credibility of conclusions 

was increased when the pupils commented on similar aspects of spiritual collective worship. 

Rubin and Rubin (1995, p.

perspectives and experiences were therefore verified against two more data sources: the 

 

written responses 

To enable and encourage personal response during spiritual collective worship, there was 

always an opportunity for a written response to be created. As the documents were created 

during the research they were a primary source of evidence (Bell, 2005), giving insight into 

 of collective worship. To remain 

ethical, the children were given the option of displaying their response for the class to see or 

folding it and placing it in a bowl to keep it personal. However, it is important to consider the 

situation in which it was created (Robson, 2011). As others could see their response being 

created, the pupils may have been discouraged from responding fully. 

The responses were analysed separately but were also used as prompts during the interviews 

to understand partic  reflections in more depth. Where the child was able to fully 

explain their response in the interview, trustworthiness was given to both forms of data. One 

limitation was that the written response was optional, meaning the children did not 

necessarily create a document to analyse or discuss. However, I used a lack of response as 

data too, ensuring there was an opportunity to question the child about why they did not want 

to create something on that occasion. In addition, analysing responses that were mainly in 
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p

abstract and a higher level of inference needed to be applied (Robson, 2011).  

Log of semi-structured observations 

The method of observation was also chosen to triangul

interview, to either increase or question the credibility of the data. Observations are useful as 

ions and responses at the time, providing a useful 

comparison with interview data 

2001).  

As I was leading the acts of collective worship, I was unable to make detailed observation 

notes at the time, or to focus my full attention on observing  No 

other adults were regularly present in the room to make observations of the participants and 

video recordings seemed unethical for pupils when experiencing a new form of worship 

which encouraged personal response. In addition, recordings could have changed their 

behaviour which may have been indistinguishable from changes due to the spiritual collective 

worship.  

As this research was exploratory, a more unstructured approach was needed to identify 

behaviours which occurred during acts of collective worship (Simpson & Tuson, 1995). I 

 a log of the 

observations I made of the class during the collective worships, recorded after the event. This 

research method reflected my significant involvement, meaning I could only record my 

An observation schedule 

was used as a guide to write detailed field notes about the act of collective worship, 

immediately after it had occurred, reminding me of the order of the collective worship and 

ensuring my comments were focused on the research questions. It also minimised variation in 

my perceptions over the four acts of worship, allowing more direct comparisons to be made 

(Denscombe, 2003). However, as this was an initial study, it also provided room for 

comments on unexpected events and reactions to be recorded. 

However, the observations were not made at the time and so were only as comprehensive as 

my memory. This was especially limited as I could not leave when I had remembered as 

much as I was able, as suggested by Taylor and Bogdan (1998). This disadvantage was 
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increased because I had to concentrate on leading the worship, as well as observing the 

ons were also subjective as I may have noticed 

responses or behaviours that I was expecting and overlooked other aspects. Nonetheless, as 

their teacher, I could more easily identify different behaviours presented and interpret their 

meanings and reactions (Bell, 2005). My presence also kept the setting more natural and so 

 behaviour than an unknown researcher. 

Coding 

To enable careful analysis, audio recordings of the interviews were made and then transcribed 

and the observation sheets and pupils products were assembled. I then followed the principles 

 

inductively, ensuring they were based firmly on the data. However, to analyse whether 

evidence of spiritual experiences and reflection before coding inductively the details that 

emerged. While this could force the data into particular categories, it was important that 

evidence for spirituality was linked to the literature. 

Once concepts were coded, patterns were gradually identified through making connections  

finding contiguity relations (Maxwell and Miller, 2008)  so that themes emerged from the 

data as far as possible (Evans, 2009). As a subjective researcher, some themes may have been 

missed or over-emphasised. However, coding was analysed and assessed throughout the 

process to ensure researcher bias was minimized (Hennick et al., 2011). Additionally, the full 

transcripts are published Appendix A to enable others to check the findings reflect the voices 

of the participants. 

E thical considerations 

In addition to the ethical decisions made throughout the research design, this research was 

also conducted within the responsibilities made clear in the Revised E thical Guidelines for 

Educational Research (BERA, 2004) and according to faculty requirements. At all times, 

respect for the pupils was maintained. This was particularly important due to the sensitivity 

required by researching the  beliefs (Nesbitt, 2000). 

I particularly made clear that all their views were valuable and would be represented in the 

research. To ensure this, full transcripts are published in Appendix A for scrutiny. 
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Before the research took place, the purpose of study, research design and questions were 

approved by the head teacher who was also the gate keeper. A letter was sent to parents 

explaining the nature and purpose of the study, the data that would be collected and how this 

would be stored and used. This letter offered all parents the opportunity for withdrawing their 

child. In addition, a further letter was sent to parents of children who were usually withdrawn 

from collective worship, asking permission for their child to participate in spiritual worship 

that drew on Christian content. These parents were then telephoned to ensure they had 

understood the nature of the research and to confirm their consent.  

Moreover, children have a right to form their own views and decide if they are willing to 

participate themselves (based on UN, 1989, Article 12). Therefore I spoke to the children 

who were usually withdrawn from collective worship to ensure they themselves were willing 

to participate and made clear they could withdraw at any point if they felt uncomfortable. I 

also asked the pupils in the case study for permission to interview them and to make an audio 

recording. I made clear their right to withdraw from any question or the overall research 

process. To ensure the data was protected, the volunteer transcriber signed a confidentiality 

agreement and audio recordings will only be stored for one year. In addition, although 

transcripts of the interviews are included, all names are changed to ensure confidentiality and 

anonymity 

.
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Overview of the Spiritual Collective Worship Sequence 

When designing the acts of spiritual worship I considered two key aspects: the overall 

structure and the content of each act of worship. Decisions made were based on the aim of 

helping every pupil develop their own spirituality, enabling children of all faiths and beliefs 

to participate. Crucially, I also needed to ensure the worship met the statutory requirement of 

red that every act of collective worship 

was based on Christian values (for example, caring for others) and that half of the stories 

used as stimuli were Biblical. In addition, Christian symbolism was used in the opening and 

closing (the candle representing the presence of God as Jesus when lit and the Holy Spirit 

when extinguished). This ensured the liturgy created was not from a specific denomination 

but remained broadly Christian. By designing the acts of collective worship with these foci in 

mind, I would then be able to answer my research questions effectively. 

Creating a community 

In the literature review it was suggested that community helped children develop spiritual 

understanding (West-Burnham & Huws Jones, 2007). I therefore wanted to create a sense of 

community for the class and make everyone feel included, while recognizing their different 

personal beliefs. To try and achieve this, I drew on an example identified by Eaude (2003). 

He observed an act of worship where everyone in the school chose a pebble to represent 

them. All of these were then placed together in a bowl as a focal point (with three lit candles) 

for each collective worship. In spiritual class collective worship, I therefore asked every child 

to pick a pebble and place it in a bowl with a candle. This was then positioned at the front of 

the room to provide the pupils with a focus.  

Opening and closing 

For each act of spiritual collective worship, I wanted to have a clear opening and ending to 

mark the time of worship clearly, as suggested in the literature. This was particularly 

important for class collective worship where pupils did not change rooms or teacher.  To 

mark the opening and closing of the worship, I chose to use the same form of imagery  a 

candle  to link the start and end together. A candle was chosen because it had shown to be 

effective by White (2000) in marking the reflection time in her class and could also reflect 

different meanings for those who held different beliefs. For example, for Christians, light is a 
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symbol of Jesus and so could represent the presence of God to them. However, the candle 

could also be a symbol of uncertainty as it flickered. Therefore, the candle being lit marked 

the start of collective worship, but the words spoken were also designed to help the children 

realise this was a time for their individual reflection (see Table 2).  

When closing the worship, the candle was extinguished in order to illustrate the worship was 

coming to an end  to mark the end of the bounded time and space. However, I wanted to 

make it clear this did not mean what they had reflected on was not important outside the 

collective worship. Therefore words were spoken which again could have different meanings 

for the students (see Table 2). For example, for pupils who were Christian, the smoke could 

represent the presence of the Holy Spirit remaining with them. For others, seeing the smoke 

diffuse in the air may have made them consider their ideas being taken into the rest of their 

life. 

Stimulus and response 

Within each act of worship, I also wanted to ensure there was a clear stimulus and a time for 

the pupils to respond personally to this. The main stimulus was a story in order to give the 

pupils an idea or metaphor to support their spiritual reflection (Erricker & Erricker, 1996). 

Bible stories and the two others were secular stories but based on Christian concepts like 

giving to others and caring for the world. Details of these stories can be found in Table 2 and 

Appendix D.  

One of the most important aspects of spiritual collective worship was a time for personal 

response. I wanted to give a wide range of opportunities for pupils to spiritually reflect and 

also study their responses. Therefore each act of worship involved three forms of response: a 

time of wondering, a time of quiet reflection and a written response. 

First, a time of wondering was designed from the literature which suggested that wondering 

encourages pupils to reflect personally and to not think there are particular answers that they 

were being taught or even forced to believe. Stewart and Berryman (1989, p.30), in the 

context of the Christian, Godly Play approach, suggest 
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. Thus, by demonstrating that there were no right 

answers through this form of question, I hoped to ensure the pupils kept a sense of mystery 

rather than mastery, as promoted by Nye (2007 could be 

recorded where possible in the observation notes. 

Secondly, there was a time of quiet reflection (either in silence or to music) which Copley 

(1992, p. , meaning each pupil could 

reflect personally. However, Bull (1954, p.19) notes that n worship, 

but it must be guided  the children should know what they are going to do with it . Hence, I 

ensured pupils were always given something to focus or reflect on if they wished.  

The final form of response provided was the opportunity to create a written response. This 

maintained the emphasis on personal response that I was trying to create. It was an 

1989, p.31) and therefore gave pupils the opportunity to respond to the stimulus individually. 

It also required students to be creative and respond using a variety of different senses, as 

encouraged by Parffrey (1997). Additionally, by creating something physically, it enabled me 

to analyse their ideas and reflections and discuss these in more detail with the pupils.  
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Table 2: Overview of the spiritual collective worship sequence 
 
Focus of Collective 

Worship 
Opening Stimulus Response C losing  

Self - our 

uniqueness 

Light the candle 

with these words: 

 

As we come 

together, we light 

this candle. 

 

If you are 

Christian, you may 

think the light is 

like Jesus, shining 

out everywhere. 

 

If you are a theist, 

you may think the 

light symbolises the 

presence of God in 

the world. 

 

If you are an 

agnostic, the 

flickering light may 

make you wonder 

about the existence 

of a God. 

 

If you are an 

atheist, the light 

may make you 

consider what 

meaning there is in 

the world. 

 

Story of 

Moses  realising 

his potential  

I wonder questions 

 

Look at the 

uniqueness of our 

hands 

 

Drawing a 

response. 

Ask one child to 

snuff out the candle. 

 

As we blow out the 

candle, we imagine 

our thoughts, our 

ideas, our 

conversations, 

perhaps our 

prayers and our 

God spreading out, 

ready to go with us. 

 

Let us go with 

hearts filled with 

love. 

Others: helping 

others 

Story of Alfie and 

others passing on a 

hat to those who 

need it. 

I wonder questions 

 

Pass something 

between our hands. 

 

Drawing a response 

World: making a 

difference 

Story of the girl 

throwing starfish 

back in the sea to 

save them 

I wonder questions 

 

Listening to music 

while looking at the 

picture. 

 

Drawing a response 

God/ultimate 

meaning: searching 

for meaning in our 

lives 

Story of Elijah 

finding God in the 

still small voice 

I wonder questions 

 

Time of silence 

 

Drawing a response 

 
Table 2 shows the themes, structure and different stimuli and responses chosen for spiritual collective worship. 

More detailed plans can be found in Appendix D. 
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F indings 

As explained in the research design, codes were identified from across three data sets to 

answer the research questions. These codes were mainly found inductively to ensure themes 

fully reflected the data. However, to discover whether spiritual collective worship contributed 

instead to deductively take the themes of 

if and how they were 

expressed inductively. Themes then emerged from these codes which could be used to help 

answer the two research questions. The questions, data sets, codes and themes used are 

represented in Table 3. The findings will be presented by taking the research questions in turn 

and discussing the themes and data for each.  

Table 3: Codes and themes identified from the data 
 
Research Question Data Source Codes Theme 

What do pupils find 
to be the purposes of 
spiritual collective 
worship and do they 
value them? 

Individual interviews 
 
Record of observations 

Time to think Having time and space to think 
 purpose Marked/bounded 

Opportunity to pray 
No other time Having time and space to think 

 value Focal point 
Think for yourself Being able to think for 

themselves - purpose Experience different ideas 
Work out own beliefs Being able to think for 

themselves - value Personal 
Experiencing community Being together - purpose Being unique together 
Think together Being together - value Inclusive 
Learn about ideas/beliefs Learning - purpose Learn from ideas/beliefs 
Have ideas Learning - value Share ideas 

Does spiritual 
collective worship 
contribute to the 

development? 

Individual interviews 
 
Record of observations 

Feeling a sense of calm or peace 
Evidence of spiritual experience 
 

Feeling scared or nervous 
Sensing something numinous 
Requiring response 

Individual interviews 
 
Record of observations 
 
Pupils  written 
responses 

No reflection Evidence of spiritual reflection - 
limited Literal reflection 

Direct response to stimulus 
Making connections to 
understand the past 

Evidence of spiritual 
reflection - relating to their 
own lives Reconsidering the future 
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What do pupils find to be the purposes of spiritual collective worship and do they 

value them? 

In order to consider whether the pupils found the acts of spiritual collective worship 

purposeful, I studied the data from the individual interviews and my observations. Four key 

themes emerged with the students' responses and the observation notes both giving evidence 

for what the pupils found important (the purpose) and why (the value). I will therefore take 

each of these themes in turn and discuss first the purpose the pupils identified and then 

whether and how they valued it. 

Having time and space to think 

One of the purposes of spiritual collective worship pupils identified was having time and 

ed to think during the rest 

of the school day, it suggests this time and space was marked for a particular form of 

thinking. This distinction was recognised by Daniel (Christian) 

quiet time, and [ ] , part of this time 

was for prayer. Sanjiv (other faith) explained there were times when everyone was thinking 

and praying together and Alissa (Christian) 

time and space of spiritual collective worship 

enabled them to reflect and, for some who wished, it was a time for prayer. 

There were two main ways the students recognized this was a special time and space. First, 

they commented on how it was quiet and still, which enabled them to focus. Daniel 

[to] let 

ren also found the candle helpful to mark the time. The act of 

lighting the candle seemed to signal a time to reflect, demonstrated by the comment of a 

strike the 

 the pupils responded to the very process of lighting the candle suggests this 

moment marked a reflection time. They also found this time significant as they wanted to be 

involved. My observation notes record several occasions when they enjoyed snuffing out the 

candle or asked to light it (see appendix B, p.176). Matthew (theist) also commented that he 

[light]  
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Did the pupils value having time and space to think? 

The pupils seemed to value having time and space to think, particularly commenting on how 

it was an opportunity for reflection they otherwise did not have. Isobel (agnostic-atheist) 

some found if this time and space was completely silent, they were less able to reflect and 

o serious so then you get a bit 

found she concentrated on not fidgeting, 

rather than reflecting (appendix A, p.109). These children still remarked it was good to have 

time to think, but they perhaps needed a different approach. 

While recognising the candle marked the time and space to think, the pupils also valued it as 

g on the candle as a 

quiet time , which suggests they used the candle to help them reflect. Yasir (other faith) 

when he described how he m  

seemed to value not just 

having time and space to reflect, but a focus to enable them to do so. 

However, not all the pupils appeared to value having this time and space. When asked if they 

thought it was important to have spiritual collective worship, Matthew (theist) suggested it 

completely dislike times of collective worship but did not value having time and space above 

other activities they could be doing. 

Being able to think for themselves 

A second purpose the pupils identified was an opportunity to think for themselves. This 

purpose showed the children recognized their active role in the acts of spiritual collective 

worship, coming up with their own ideas rather than passively receiving them. Sam (theist) 

e
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made from their previous experience of collective worship was highlighted by Daniel 

ey 

upils therefore 

identified spiritual collective worship as an opportunity to develop their own beliefs.  

The students also accepted that their beliefs would be different from other saw 

this as positive. For example, Yasir (other faith) commented on the variety of viewpoints 

made it clear that even Christian 

material, which usually led to his withdrawal collective worship, did not affect his ability to 

matter what it is

beliefs was also evident in the many varied responses given t

recorded in the observation notes (appendix B). The pupils therefore thought it purposeful to 

be able to think for themselves, aware that everyone would have different beliefs and ideas. 

Did the pupils value being able to think for themselves? 

above also demonstrates the value pupils placed on being able to think for 

themselves, suggesting everyone wanted to think differently. Similarly, Isobel (agnostic-

atheist

school.  remarks make it clear they wanted to work out their own ideas and the 

spiritual collective worship provided an opportunity for this. 

In addition, the pupils also recognized the personal nature of the acts of spiritual collective 

worship and valued sharing their thoughts and ideas only if they wanted to. Sanjiv (other 

 

true for their written responses. I noted in my observations that children made a deliberate 

decision whether to fold their responses or to display them, showing they consciously thought 

about whether they wanted to reveal their individual thoughts to others (appendix B, p.178). 

Olivia (agnostic) was also very clear about wanting to keep her ideas and feelings personal: 
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Being together 

A third purpose the pupils identified was being together. S

provided a different way to 

be together from usual [we] spend time, like, together as a 

make these comments indicates they sensed this was a different way of being a class and 

perhaps shows the pupils were experiencing a sense of community. Sanjiv (other faith) 

revealed how this sense of community had 

s being silent then we all know that w

 

 

Other participants recognised the purpose of bringing unique individuals together to share in 

the spiritual worship, a concept often explained through the pebbles as a metaphor. Sanjiv 

and which one everybody chose, 

the pebbles seemed to represent the importance of being unique  like the pebble they chose  

but together with others. In addition, I noted the pupils ensured in the second session that 

those who had been absent picked a pebble to represent them.  

Did the pupils value being together? 

The pupils seemed to value two aspects of being together. First, they explained it felt better to 

think together because it helped them reflect. Yasir (other faith) 

In addition, 

Isobel (agnostic-atheist), using the metaphor of a blob  that represented her, suggested being 

with others helped her to think of how she related to others, an aspect of spirituality

look down sometimes, um, I just think about me and when I look up, I think about other 
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(Olivia, agnostic). While Olivia may have found it hard to explain a different way of being 

with friends, she may also have just felt spiritual collective worship was a time to have fun 

with friends.  

Secondly, the pupils valued that spiritual collective worship was inclusive and those of all 

faiths could take part. This was particularly strongly felt by two pupils of other faiths, who 

were usually withdrawn from whole-

then you 

 

 when they pray  

Both these remarks suggest the pupils feel they miss out on the opportunity to reflect when 

withdrawn from Christian worship and so valued the time they spent thinking with others in 

[Whole-school 

worship] 

(Sam, theist).  

However, spiritual collective worship still did not manage to be fully inclusive. In my 

gious 

 he also commented on not believing religious 

Unlike the children of other faiths who discussed thinking about Bible stories in their own 

way, Matthew appeared to be put off when Christian stories were used and this perhaps made 

him feel excluded. 

Learning 

The final purpose pupils identified was learning, firstly about stories or religions. Daniel 

(Christian) found he learned about other religions, saying, 

 Interestingly, he later commented this learning increased 

his knowledge but probably not his faith, showing that learning about religions was a clear 

purpose for him.  
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However, the students noticed they could also learn from to 

an learn about other 

-atheist). This quote 

eas to help develop their 

own. For Olivia (agnostic), the learning was focused more on moral development; that they 

them has a moral spiritual collective worship was not just an 

opportunity for the students to receive information but to use the stories or the responses of 

others to reflect on their own lives. 

Did the pupils value learning in spiritual collective worship? 

The pupils valued two aspects of learning: having ideas and sharing these ideas with one 

another. As mentioned earlier, they thought it was important to be able to think for 

themselves and part of the learning purpose was to gather more ideas to help them do this. 

For example, Sam (theist) explained that he liked having ideas in the spiritual collective 

 

The pupils also particularly valued sharing their ideas to learn from each other. In interview, 

some explained they shared 

wever, others focused on how sharing ideas 

helped them 

what you Sharing ideas was also evident in my observations where 

I noted a conversation between Sanjiv and Ollie t

 about 

(Figure 2 shows the Earth in his written response). In this case, the sharing of 

ideas between the two boys clearly influenced Ollie to think more widely. Pupils therefore 

valued discussing their ideas because this did then influence what they thought as individuals. 
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Does  

As mentioned, to identify ev

ensure my findings were firmly embedded in the literature. I therefore deductively looked for 

reflection (considering the meaning of experiences and attempts to understand their place in 

the world). However, I then inductively analysed all three data sets for themes that related to 

these areas. I also remained aware that spirituality can be very difficult to express and so may 

have been described through metaphor (Erricker & Erricker, 1996).  

Evidence of spiritual experience 

Feeling a sense of calm or peace 

One theme about spiritual experience that emerged from the data was pupils commenting, 

throughout the interviews, on feeling calm or peaceful. For example, Alissa (Christian) 

observed 

(agnostic), spiritual In my 

observation notes on the second collective worship, I also commented that four children had 

        
Figure 2: A written response showing that ideas were shared
of spiritual collective worship shows some of things he wished to save. In my observations I 
noted his original response was of his Playstation3 but a conversation with Sanjiv made him 
then draw the Earth (middle left), and add his friends and family too. 
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their heads on the desks but I said nothing

s an atmosphere during the act of 

worship which was enabling pupils to respond personally to the sense of peace they felt. 

Others found they had strong positive feelings during the spiritual collective worship, which 

again indicates they felt calm or settled to enjoy it. Matthew (theist), when choosing a blob at 

-

exaggerated if he thought it would please me to hear it. However, it suggests he found 

himself feeling good during some of the acts of collective worship, even though he could not 

explain why.  

Not all the pupils experienced this calm all the time though. Olivia (agnostic) explained that it 

was only as she began to know what to expect, she felt more settled and positive (appendix 

A, p.105). Alissa (Christian) also seemed to find her familiarity of the consistent structure 

gradually helped her to relax

for some pupils, silence 

was a difficult experience as they wanted to move about (Matthew, theist), found it scary 

(Olivia, agnostic) or became nervous (Sam, theist).  

Sensing something numinous 

A second theme indicating pupils had some form of spiritual experience is evidence of 

sensing something numinous; they seemed to respond powerfully to something abstract or 

other-worldly. These were important moments which had meaning for the individual, but 

were often difficult to express. I have therefore tried to identify the significance of what they 

said through the language, images and metaphor used. 

The first example of sensing the numinous comes from Yasir (other faith) who commented 

about how he had experienced the pebbles and candle.  

Yasir

 

Researcher: What would the candle be, if the pebbles are us? 

Yasir: Something special maybe. 
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Yasir seemed to use the candle and pebbles as a metaphor to explain what he experienced 

during spiritual collective worship. He appears to have felt that everyone was focused on the 

same special thing. We cannot know exactly what the candle represented to Yasir, perhaps he 

did not know either, but it suggests he sensed something numinous. 

A second example comes from Daniel (Christian) who seemed to experience something 

numinous when the candle was extinguished.  

 at the flickering of the candle  and then when you 

there. The smoke is like the flickering light. 

Daniel seems to have drawn on the language and imagery I used to make meaning out of his 

experience. Again, what the light and smoke represented for Daniel remains unclear. 

However it certainly suggests he experienced something numinous, which remained even 

after the worship finished. 

Finally, for some pupils, while the experience was ineffable, they understood their sense of 

something numinous as God. Olivia (agnostic) related imagery from a recent prayer space to 

her understanding of the pebbles, explaining how these represented her sins and God. 

It reminded me of that Easter thing that St [X] set up when you had to drop a pebble into 

 

Although not completely clear, comment suggests she felt her sins could be taken 

away, perhaps by God. 

Another example of sensing something numinous as God comes from Ollie (agnostic) who 

described what he had experienced when participating in spiritual collective worship. 

It kind of made m all the good and bad things made me think more, 

d been, like, good and nice and when bad 

 

This comment suggests Ollie experienced something numinous which he understood to be 

God, shown by his reflection and sense God was present in good things. Perhaps Ollie said 
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this as he thought I wished to hear he believed in God more. However, it seems a very 

personal thought and an in-depth explanation to construct, suggesting it was a sincere 

experience. 

All these comments point towards many of the students sensing something numinous, 

although it is impossible to fully understand exactly what they experienced, due to the 

ineffable quality of what they were describing. For some, the experience seemed to remain a 

mystery. Others understood these experiences to be God. 

Requiring response 

The final theme suggesting pupils had a form of spiritual experience is the need they felt to 

respond. Several pupils remarked on feeling able or wanting to express their feelings during 

spiritual collective worship. For exampl

comment suggests something about the worship made her want to express particular feelings 

but in a personal way.  

Personal responses also seemed to occur when the pupils experienced something challenging. 

For example, Isobel (agnostic-atheist) made two separate comments but that seemed to relate 

a challenging feeling with needing to respond. Isobel commented she only liked spiritual 

this, Isobel also discussed her experience of 

ion with me, she reflected she could let her 

feelings go inside whatever she was drawing and that she could then fold the drawing up and 

let the feelings go (see appendix A, p.97 for the full transcript). This explanation suggests 

Isobel did have some form of experience she wanted to understand and respond to. 

Interestingly, the need to respond to an experience did not always seem to be voluntary. In 

my observations, I particularly noted the response of Matthew (theist) to the stimulus of 

being unique and looking at the lines on our hands to reflect on this.  

All engaged except Matthew who did not look at his hands and crossed his arms  He [then] 

create anything , 
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anything that made him special. I asked if there was anything he wanted to achieve and he said no. I 

said he had to sit quietly and listen. I later saw him looking at the lines on his hands. 

This observation suggests difficult so 

respond. However, the notes reveal he was not able to sustain this; eventually his experience 

compelled him to respond. 

 respond was directed towards the transcendent. Two 

pupils commented on how they had prayed to God during spiritual collective worship, 

perhaps responding to an experience they had felt. Additionally Alissa (Christian) chose to 

write a prayer as a written response (Figure 3  God, thank you for creating the world 

an experience 

of wonder about the world and felt the need to respond to God with thanks. 

It seems therefore there were moments when pupils felt a need to respond, although they 

found different ways to do so. Sometimes their response was voluntary, other times it seemed 

involuntary.  Additionally, for some pupils, the response was to express feelings or let 

something go, for others it was directed towards God.  

 

 

 
Figure 3: Responding in prayer. tten response from the third act of spiritual 
collective worship, reflecting on caring for the world 
God, thank you for creating the world and creating all the great things we have. Amen.  

[Alissa] 
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Evidence of spiritual reflection 

Relating to thei r own lives 

In spiritual collective worship, a stimulus relating to one of the four strands of spirituality was 

used. This means the pupils naturally related to themselves, others, the world and the ultimate 

order of things. However different themes emerged from the data. P

was often based on relating a story, idea or experience to their own life, either making 

connections to understand their past, or reconsidering their future. 

Making connections to understand their past 

The first way pupils reflected spiritually was by making sense of their past by connecting the 

stimulus to ideas or events they had experienced, a process described by Sam (theist). 

of spiritual collective worship was not the stimulus itself but how it helped him to reflect on 

his own past and experiences.  

This process of using the stimulus to reflect on the past was evident from the interviews and 

written responses. Olivia (agnostic) discussed how she had related to God through connecting 

Elijah own (appendix A, p.111-112). Ollie (agnostic) created a 

response that showed a Playstation3 and a pizza. 

When asked to explain this, he said his drawing was of a past event when he had shared a 

pizza with his brother and let him win a Playstation3 game (Figure 4 and appendix A, p.148). 

Ollie had therefore been reflecting on how he had given to others in his own life.  

A final example is stian) written response (Figure 5). She created some flowers 

therefore connected the idea of 

giving to past events, reflecting on the value of both receiving and giving. She also responded 

further as I noted she gave me some tissue paper flowers at the end of the collective worship 

therefore resulted in her wanting to repeat her 

giving from the past, which links to the next theme. 
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Reconsidering their future 

Pupils also seemed to reflect spiritually by using the stimulus to reconsider their future. For 

example, Isobel (agnostic-atheist

was an opportunity for her to reflect on her actions in the future. The same reflection was 

shown by Olivia (agnostic). She 

 

  
Figure 5: Reflecting on the past: giving and receiving.  from the second spiritual 
collective worship shows her reflections on receiving flowers herself and giving flowers to her grandma 
when she was ill. 

           
Figure 4: Reflecting on a past event: sharing and giving. 
of spiritual collective worship shows a Playstation3 and a pizza which Ollie explained was a time 
when he had shared a pizza with his brother and allowed him to win a game.  
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A similar form of reflection was also evident in the written responses. In response to 

considering her individuality, Isobel (agnostic-atheist) created a hand 

. In response to  world , she wrote that she wanted to help wildlife 

and children who were ill (Figure 6). For both these examples, Isobel was using the stimulus 

to reflect on what she wanted to do or be in the future. Similarly, Sanjiv (when recounting the 

starfish story) explained the girl had kept throwing starfish back into the sea to save them and 

so reflected that he should not give up (appendix A, p.91).  

 

However, some reflections about their future were a general hope rather than 

considering a personal action. For example, when reflecting on their search for meaning, 

Olivia (agnostic) drew the world peace sign and Alissa (Christian) wrote the words: 

.  (theist), when responding to caring for the world, wanted 

animals to be safe in the world (Figures 7, 8 and 9). These hopes 

did not seem to be directed towards anything or anyone in particular, but show the pupils 

were reflecting on the future. 

 

  
Figure 6: Considering a personal future. Two written responses by Isobel, from the first act of collective 
worship, reflecting on her uniqueness (left) and the third worship, reflecting on caring for the world (right). 

uture. 
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Figure 7: Hope for the world. 
worship shows a world and the world peace symbol, suggesting she reflected on a desire for peace. 

  
Figure 8: A desire for peace. The fig
the fourth spiritual collective worship, reflecting on searching for ultimate meaning. It shows that Alissa 
hoped for finding peace  perhaps either in her own life or the world. 

  
Figure 9: Hopes for the future
worship 
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No or literal reflection 

However, not all the pupils seemed to spiritually reflect with some children choosing not to 

respond or being very literal in their understanding. As mentioned above, Matthew (theist) 

chose not to respond in written form but seemed to then reflect in a different way. In my 

observation notes I also recorded instances where two or three pupils were staring out of the 

window, perhaps uninterested and so not responding to the worship (appendix B, p.180). 

These pupils may have been reflecting internally, but it seems there were times when spiritual 

collective worship did not promote reflection. 

Moreover, sometimes students responded only directly to the story stimulus. For example, 

many pupils seemed uncertain about searching for God or things of ultimate worth and so 

responded by simply drawing part of the story (Figure 10). The students may have been using 

the story as a metaphor with which to understand their own lives. For example, Ollie

(agnostic) written response showed his own reflection on searching, giving Elijah a torch to 

see and a knife to protect him. However, there is evidence some pupils only reflected on the 

story. Sam (theist) spoke about how hearing the story of the girl throwing starfish back into 

the ocean had made him feel better as the girl was doing a good thing. Yet when asked if it 

A, p.78 for full 

account). This suggests not all the pupils always reflected on the stimulus in terms of their 

own lives. 

 

  
Figure 10: Responding directly to the story
spiritual collective worship, reflecting on searching for ultimate meaning. Both are more direct responses 

ther reflection that, to 
search, a torch is needed to show the way and a knife to give protection when scared. 
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Finally, some pupils occasionally seemed to respond with a very literal response. For 

example, , 

several pupils could only understand the idea of searching for a physical object. For 

example, I noted this conversation with Ollie (agnostic): 

 

 

 

Ollie explained in interview, 

a 

of searching for meaning, shown by his written response where he drew physical things 

in his life he was searching for, with the explanation, 

because my mum hid it from me  (Figure 11). 

 

These examples illustrate that sometimes a few pupils could only respond literally to an 

abstract stimulus. It suggests they did not relate easily to the ideas or story in the spiritual 

collective worship and therefore found it hard to reflect on them. This indicates some 

pupils were not always able to spiritually reflect, either through choice or through a literal 

response to the stimulus. However, each child responded in connection to their own lives 

at least once during the sequence of collective worships, suggesting every pupil 

undertook some level of spiritual reflection. 

    
Figure 11: A literal response
worship, reflecting on searching for ultimate meaning, shows a literal reflection on searching, 
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Discussion 

To consider the implications of taking a spiritual approach to collective worship, I will first 

discuss the purposes pupils identified and how these relate to aims identified in the literature. 

I will then consider 

collective worship as a whole. Next I will consider whether collective worship contributed to 

approach to collective worship, particularly considering if it was possible to achieve both 

social and spiritual benefits for all children. 

Throughout the discussion it is important to remember this research was a small-scale case 

study of nine students, based on their experience of four spiritual collective worships. The 

conclusions made are therefore specific to this case and not widely generalisable, yet remain 

(Bassey, 1981) and as an indicator of possible wider 

trends. 

What do pupils find to be the purposes of spiritual collective worship and do they 

value them? 

The findings show pupils identified four key purposes of spiritual collective worship which 

were similar to those identified in the literature. First, they recognised and valued a social 

purpose of being together (Cheetham, 2004), particularly noting that no one was left out for 

ther faith) comment demonstrates the difference he felt between 

participating in spiritual collective worship and being withdrawn from whole-school, 

Christian assemblie

value he (and others) placed on a social purpose of gathering together for reflection. 

Secondly, the students identified a learning purpose, corresponding to the educational and 

moral aims identified in the literature (Cheetham, 2004; Gill, 2004). They discussed how they 

learnt about other religions and ideas. For example Isobel (agnostic-atheist) said, 

learn about other key thing to think 

The pupils seemed to 

value this learning, with Sam (theist) mentioning the importance of having ideas. Others also 

commented on the benefit of sharing ideas to influence their own, demonstrated through the 
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observed conversation between Sanjiv and Ollie about saving the Earth. However, it is 

important to recognise that, because I taught the pupils, they may have wanted to say they 

learnt something and over-emphasised this purpose. 

 seem to 

correspond with a spiritual aim, with pupils valuing a marked, bounded time for reflection. 

For example, Yasir (other faith) explained how the candle helped him 

s is sim

p.115) finding that collective worship was an opportunity for reflection with one pupil saying 

it could help 

they felt they did not have another o

being accomplished will be considered in the next section. 

There is therefore evidence that pupils found spiritual collective worship purposeful and 

valuable. However, two boys indicated they still did not find spiritual collective worship was 

very important, similarly to non-religious boys in my previous study (Rutherford, 2011). In 

interview, both Matthew (theist) and Ollie (agnostic) commented on aspects they had liked. 

Nevertheless, when asked whether it should continue, Matthew suggested that they could be 

collective worship  it seems there 

was still uncertainty of the overall value of spiritual collective worship, especially when 

compared to learning other subjects in school. However, as they were also able to identify 

aspects they liked, it suggests they still found spiritual collective worship to have some 

purpose and value. 

 

The literature suggested spirituality is the combination of chil

their spiritual reflection, helping children develop their understanding of their place in the 

world through different relationships. As spirituality is very difficult to identify, I used a 

deductive coding system, looking for evidence for spiritual experiences and reflection. This 

means I may have skewed the data to fit these categories. However, as the categories were 
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very wide, I remained open to inductively identify if these themes were present and what 

form they took.  

First, some pupils seemed to spiritually experience feelings of calm or peace while others 

appeared to sense something numinous. The latter was expressed as either something 

important to focus on (Yasir, other faith), a sense of a presence (Daniel, Christian) or an 

experience understood by the pupil to be God (Ollie, agnostic). In addition, pupils also 

seemed to need to respond to some experiences, like Isobel (agnostic-atheist) who expressed 

the need to let her emotions go through her drawn reflections. Spiritual experiences are often 

based on abstract feelings, thoughts or emotions, which are hard to describe so I cannot be 

certain whether what the pupils described were spiritual experiences. Furthermore, I had to 

rely more on the interview data as internal experiences themselves cannot be observed and 

the written responses required high levels of inference. However, there is evidence from their 

interviews that the  (Hay & Nye, 

2006). 

In addition, there is evidence pupils reflected spiritually by relating the stimulus to their own 

lives. This is similar to how McCreery (1996) found pupils were best able to express and 

understand their spirituality through stories. Many pupils connected the stimulus to an event 

or idea from their past to understand it differently. For example, Olivia (agnostic) reflected on 

her own search for God, considering how Elijah did not give up on his. Several pupils also 

drew on the stories to think about who they wanted to be and what they wanted to do in the 

future. Considering concepts in terms of their own lives showed they were reflecting on their 

place in the world. By doing this relationally, they were developing their spirituality. As 

Isobel (agnostic- ink about other people and me at the same time, and 

 

However, there is also evidence that sometimes pupils were unable to reflect spiritually as 

they did not respond to the stimulus or did so literally. For example, Sam (theist) focused on 

searching for something he had lost rather than something ultimate. Occasionally I also 

observed the pupils seemingly disengaged, which would also have prevented them from 

reflecting. There is therefore uncertainty about whether the acts of spiritual collective 

worship promoted 

spirituality and evidence of some limited responses. In addition, the written responses were 
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difficult to analyse in isolation, especially as they were often rushed due to time constraints. 

responses, especially as I could not note them contemporaneously. Yet, there is still evidence 

from the different data sources that pupils with different beliefs drew on the stimuli and their 

own experiences to reflect spiritually on their lives.  

development is not certain due to limited evidence to triangulate with the interview data and 

the ineffable nature of spirituality. However, there is still some evidence to suggest spiritual 

spiritual development. 

What are the implications of taking a spiritual approach to class collective worship? 

From the literature and my own experience, reconciling a social aim of gathering a whole 

community together with the religious legal requirement is the most difficult aspect of 

leading collective worship. I attempted to resolve these issues through focusing on nurturing 

spiritual collective worship is therefore whether social and spiritual aims were achieved.  

As I have discussed, there is evidence spiritual collective worship contributed 

spiritual development and that pupils identified a social aim of being together. These two 

aims were perhaps achieved from pupils recognising they could think for themselves and 

participate by responding according to their own beliefs. This contrasts 

finding that some pupils felt collective worship tried to make them all think the same. The 

difference in how pupils perceived the inclusivity of spiritual collective worship from 

 [beliefs]

 

In addition, the ability of spiritual collective worship to achieve a social and spiritual aim was 

increased because all pupils usually withdrawn from Christian collective worship were 

allowed to join in. Those interviewed also spoke clearly about how they were able to 

participate. Yasir (other faith) commented on how he could reflect even when Christian 
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iv (other 

faith) felt, 

this indicates he was able to pray during the spiritual collective worship. Only Matthew 

(theist) appeared to sometimes find it difficult to participate, shown by my observation that 

 

More importantly, the pupils appeared not to find the spiritual and social aims were 

completely separate purposes. Instead their spiritual development was significantly linked to 

their experience of community, as suggested by West-Burnham and Huws Jones (2007). The 

therefore their differences, actually helped them to reflect and develop. The pupils were 

seems that, despite planning spiritual 

collective worship to accomplish separate social and spiritual aims, when brought together, 

both were achieved more fully. 
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Conclusion and Recommendations 

As demonstrated through the discussion, spiritual collective worship seems to have been 

effective in three main ways. First, the children valued being together, with everyone able to 

take part. Secondly, the sense of community they experienced seems to have supported them 

in thinking for themselves, contrasting with Gill (2004) where a pupil felt they were made to 

think the same. Thirdly, by thinking for themselves and experiencing a clearly marked time 

and space for worship, the pupils appeared to recognise and value a spiritual aim. Although 

the contribution made  difficult to fully identify and 

analyse, evidence of feelings of calm and peace, sensing something numinous and needing to 

respond indicate spiritual experiences. Spiritual reflection appeared to take the form of 

relating ideas and experiences to their past and future lives. There was also evidence some 

pupils occasionally chose not to respond or found it hard to reflect on their own lives. 

However, across all four spiritual collective worships, each child seemed to respond in some 

way. 

Overall spiritual collective worship was an inclusive form of collective worship, therefore 

meeting a social aim of gathering all pupils together. In addition, it enabled children to think 

for themselves and reflect on their own beliefs, which indicates it met a spiritual aim. This is 

sup

experiences and reflection, contributing . Importantly, 

achieving social and spiritual aims was still possible whilst keeping the legal requirement of 

. Spiritual collective worship was also able to work within 

a church school context through use of Christian based liturgy, imagery, values and stories. It 

therefore seems an effective form of class collective worship to employ in future. 

Implications for my own practice 

These conclusions mean I feel comfortable in continuing to use this approach to lead class 

collective worship. For me, the key difference seems to have been to make clear to pupils that 

they were active participants in spiritual collective worship and expected to have different 

beliefs. The opening and ending indicated how they could understand the nature of the 

worship differently and wondering questions encouraged pupils to respond personally, 

sharing their different ideas. Although Matthew (theist) remained unconvinced he could 

believe or take ideas from Christian stories, all the other pupils in the case  including those 
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of different faiths  were able to think about them in their own way. In my future practice I 

therefore want to ensure pupils are aware of different forms of belief and know, in spiritual 

collective worship, they can draw on their own ideas to develop their spirituality.  

The structure of spiritual collective worship also seems to have been effective, although I 

would perhaps use silence less often, or make it clear to pupils not to be inhibited by 

worrying about moving or making a sound. However, to maintain effective spiritual 

collective worship over a longer period of time, I will need to carefully plan the themes of a 

series of acts of worship carefully. Otherwise I may find spiritual collective worship becomes 

repetitive and contributes 

continue finding good stories and stimuli because when the pupils were less sure about the 

story of Elijah searching for God, their reflections remained more literal. Finally, I recognise 

that I need to choose the content of each act of worship responsibly, giving attention to the 

exact values each spiritual collective worship is based on. This consideration will increase if I 

teach in a non-church school, as discussed below. 

Implications for the future of school collective worship 

This research suggests it is possible to accomplish both social and spiritual aims for collective 

Rt Rev John Pritchard to replace collective worship in 

non-church schools, could be conceived (Bingham, 2014). However, while this research 

gives some insight into how spiritual collective worship can be designed and its effect on 

pupils, it only studied the responses of nine pupils and therefore is not widely generalisable 

(Thomas, 2011). More research is needed to build a greater awareness of different forms of 

spiritual worship and their effectiveness in different contexts.  

As the research was based on a short four-week period, spiritual collective worship may have 

held novelty value for pupils. As more time and effort could be put into planning just four 

spiritual collective worships, these acts may also have been more effective than they would 

remain over time. More research is therefore needed to assess the impact of spiritual 

collective worship over a longer period. Furthermore, the research was based in a class 

setting with a year 5 age group. To study the wider implications of spiritual collective 

worship, it is important to apply it to classes of different ages and to whole school worship. 

Moreover, the church-school context may have affected the openness of parents and pupils to 
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spiritual collective worship 

responses.  Studying the impact of spiritual collective worship in a variety of schools is 

therefore important to continue considering the implications of this form of worship. The 

views of parents and different faith communities should also be considered. 

Finally, when applied to different schools, it will be important once more to consider the 

values spiritual collective worship is based on. As mentioned previously, the current law and 

the church school context I was working in, meant I based the worship on Christian values. 

However, this may not be appropriate for non-church schools. Perhaps a set of agreed values 

could be used; however chools did not follow a 

set of values to plan their worship, relying instead on virtues. While virtues or values chosen 

by the school may be a way forward, g investigation and the 

possibility for a small group of people to negatively influence the values underpinning a 

school community, it seems there are still questions about how the content of collective 

worship is decided. How can society ensure schools and leaders of collective worship draw 

on values which are acceptable, relevant and coherent? How can I ensure I select appropriate 

content when leading class collective worship, given my own Christian beliefs and values? 

These are questions which were beyond the scope of this study but it is vital these issues are 

reflected on in future.  

Yet, perhaps this research does indicate a way forward in this difficult area too. Whilst the 

discussion about which values worship is based on remains important, possibly more crucial 

is how they are responded to. If pupils are encouraged to think about ideas and their beliefs in 

their own way, and share these ideas with each other, they will be able to come to their own 

conclusions about the values and beliefs included, both personally and as a community. 

Therefore, by enabling pupils to reflect on their own ideas and develop their own spirituality, 

but doing this as part of a community, collective worship may still have a very important 

place in schools. 
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Appendix A : Interview T ranscripts (Coded) 

Interview 1: Sam (Theist)     Key: R = Researcher, P = Pupil 

 
R: - 
warm up as well.  So where had you got to in lessons?  Were you still doing the register? 
 
P: Yeah 
 
R: Yeah - And they were cleaning the board.  Crazy.  And what did you have for breakfast this 
morning? 
 
P: Mmm. Toast and Jam. 
 
R: What sort of jam? 
 
P: Strawberry 
 
R: Good choice.  I had rice crispies t

Have you noticed anything about them? 
 
P: Errr.  ions 
 
R:  Why do you think that?  Can you tell me a bit more? 
 
P:  , so 
 
R: why would it be unfair? 
 
P:   
 

oin in? 
 
P:  Yeah 
 

 
 
Very sort of open 
 
Can you tell me a bit more about that? 
 

-  
 

   
 
P: Just like you can write your own ideas 
 

 - 

!"##$%&'()*+,'Inclusive 

!"##$%&'()-+,'Inclusive 

!"##$%&'().+,'Inclusive 

!"##$%&'()/+,'Inclusive 

!"##$%&'()0+,'Time to think 
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In the other ones that we 
used to have we just used to sit there and listen to a story or something like that. 
 
R:  Yeah.  Listen to a story or maybe look at a picture.  So, is it that you like the creating bit at the 
end? 

 
P: Yeah 
 

rent?  Is having that bit at the end? 
 
P: Mostly 
 

and lots of words here.  So, I was wondering, could you just pick one that describes your favourite 

them you think is maybe your favourite part of the assembly and ex
word. 
 
P:  This one. 
 

 
 
P:  Well - 
without them. 
 
R:  So why are ideas something - why were they an important part of the assemblies? 
 
P:  To sort of give your own thought on - on like questions and stuff like that 
 
R:  To give your - yeah - so you were able to think of your own ideas 
 
P: Yeah 
 

 
 

 
 
P: Because, ou get a bit nervous. 
 
R: Okay.  So that makes it a bit too serious? 
 
P: Yeah 
 

was that still a serious time? 
 
P:  That was still a bit serious, because then you needed to be so quiet so that then you could listen 
to the music. 
 

!"##$%&'()*+,'Think for yourself 

!"##$%&'()-+,'Have ideas 

!"##$%&'().+,'Think for yourself 

!"##$%&'()/+,'Think for yourself 

!"##$%&'()01+,'Feeling scared or 
nervous 

!"##$%&'()00+,'Feeling scared or 
nervous 



!!"
"

 
 

 
 
R:  Yeah 
 
(Interruption as Sam is asked what he wants for lunch) 
 

you nervous?  As well? 
 
P:  Yeah 
 
R: Why did it make you nervous? 
 
P:  like that. 
 

 
 
P: Yeah 
 

about before I pack them away? 
 

 
 

same, so is it that you liked the story with those words or do you likte the words that we say at the 
beginning or t
that make sense?  Do you think that we have had that? 
 
P:  Yeah 
 

pictures and they each connect to one of the assemblies that we had.  Ok.  Were you here for all 4? 
 

 
 

- 
remember the one with the hat? 
 

 
 
R:  Yeah.  So this was our 1st one, and this was the 2nd, this was the 3rd and this was the 4th.  So, if 
you could pick one - so you might want to pick one of the ones you remember better.  Could you 
tell me what we did in the assembly - maybe something you thought about?  Maybe how you felt? 
 
P:  Well this one which is the star picture, and all the stars got washed up onto the beach, because, 
and then there was this girl picking stars up and that.  And then ther

made a difference to that star. 
 

!"##$%&'()*+,-'Feeling scared or 
nervous 
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hearing that story?  And you were thinking about it afterwards? 
 
P:  

. 
 
R:  Yeah.  So you really thought about the starfish and 
do? 
 
P:  Yeah 
 
R:  So did the story make you feel good?  Or did it make you worry?  Did it make you feel 
something else? 
 
P:  ing a good 
thing.  So sort of made me feel a bit better. 
 
R: Yeah.  And did it make you think about anything in your own life? 
 
P: Not really. 
 
R: Not really.  You were worried for the starfish but glad the girl was there? 
 
P: Yeah 
 

the responses you made from the 4 assemblies.  So that was the 1st one, is that the 2nd one? Yes, 

made that response?  And whether you still - if you think about it again - 
one. 
 
P:  Yeah 
 
R:  Can you tell me a bit about it? 
 
P:  Because all of those things are important to me and that. 
 

important to you? 
 
P: Yeah 
 
R: Why are they important do you think?  Why did you put them on there? 
 
P: Because.  They just have to be. 
 
R: They have to be.  Your family.  What about these lines? 
 

 
 
R: So your handprint? 

!"##$%&'()*+,-'Literal reflection 

!"##$%&'()*.,-'Think for yourself 



!"#
#

 
P: Yeah 
 
R: Why did you put those on there? 
 

cial to me? 
 

 
 
P: Yeah 
 
R: Is that an important thing?  To have?  Yeah.  What does it - when you were looking - did you 
look at your hand and draw them? 
 
P: Yeah, but I put my hand like that. 
 
R: You put your hand like that and dr - 

 
 
P:  
 
R: It is.  Which is that it can go - fferent and yet so 
similar.  Thank you very much for that Sam.  Would you mind if I asked you about one? 
 
P:  Mmhmm. 
 
R: So, if we have a look at this one from yesterday, what were you drawing here? 
 

- se my mum hid it from me because I always 
played with it, so now I have to try to find it back. 
 
R: Why did you draw that?  What was it reminding you of? 
 
P: Because.  I really like playing games on it 
 

o do?  Because we were thinking about 
 

 
 

 

think we 
What were the spirals for? 
 
P: . 
 

 
 
P: Yeah 
 
R: Or have been hidden and you want to find them.  Is there anything else?  Because sometimes 

!"##$%&'()*+,-'Being unique together 

!"##$%&'()*.,-'Literal reflection 

!"##$%&'()*/,-'Literal reflection 
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ment. 
 
P:  Not much. 
 

 
 
P: Yeah 
 

- because 
- sometimes people describe it in different 

ways.  So for some people it might be we have a journey of life, so we have a life journey where we 

-  finding out more about ourselves, about other people, about God, or about meaning.  
Some people might describe it as that we need food to grow - food for our body to grow, and food 
for our soul - for who we are and what that might be.  Some people might d

there one of these that makes sense to you most and why? 
 
P: That one makes sense the most, but I sort of like that one. 
 
R: You quite like the food.  So maybe, as we go on our journey, you need different things at 
different times? 
 
P: Yeah 
 
R: So maybe a good way of thinking about it.  So, if this is something that sort of makes sense, did 
any of the assemblies or any part of the ass

- your spiritual journey. 
 
P: 
they just sort of, like, made me look back 
 
R:  So they made you look back on things?  Yeah.  Was that helpful? 
 
P: Yeah 
 

 
 

- like - sort of - 
explain thoughts, sometimes 
 

 
 
P: Yeah 
 

- make it clearer for others.  
So, it helped you to revise things.  So was there anything that made you think back on and think yes 
I do think that? 
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P: Yeah 
 

given you.  Do you think we are on a spiritual journey?  We need to have these different things? 
 
P: Sort of, but -  
 
R:  Do you have a clear way of thinking about it? 
 
P: Not really 
 

 
 
P: Yeah 
 
R: Cool.  So w -  
 

 
 
R:  Have you?  Where have you seen it? 
 
P:  Uh.  Well I remember seeing it before. 
 

f times.  Could you choose the 
blob that best describes you during the collective worship?  That we had.  And can you tell me a 

 
 
P: That one 
 
R: This one here.  Do you think you could just circle it for me?  You took a while to look around 

 
 

. 
 

 
 
P: Yeah 
 
R: Why would you choose that for a collective worship one?  Something between caring for each 
other and being unhappy and alone?  Why is that? 
 

ause) Well - - 
 

 
 
P: Yeah 
 
R:  Does that make sense? 
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P:  Sort of like both 
 

 
 
P: Not really 
 

Okay.  So, did you like having the assemblies? 
 
P: Yeah! 
 
R: Can you explain a bit more? 
 

 
 
R: So it gave you that time and space?  Beca

 
 
P: Yeah 
 
R: Can you tell me a bit more about that? 
 

just hard to explain why it is a good thing. 
 

 
 

thinking - something like that. 
 
R: And is it good to do some religious thinking? 
 
P: Yeah 
 

- done much thinking about what you - or 

religious way you said at one point- 
 
P:  Yeah but then I asked my mum and she said that I would choose my own religion. 
 

 
 
P: Yeah 
 

ing you too far.  
 

 
 

 

be? 
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P: The candle. 
 

could you tell me a bit more about the 
candle? 
 

. 
 

helpful or is it lighting the candle? 
 
P:  Yeah 
 
R:  Which one?  Or both? 
 
P:  Um.  Sort of like, when you say that, 
about the candle. 
 

 
 
P: Yeah 
 
R: Did you ever change what you thought?  Or did you like hearing them all? 
 

 
 
R: So you just listened to them all? 
 
P: Yeah 
 

t you think 
-  

 
P:  Not really. 
 
R:  Thank you very much. 
 
 
 
 
 
 

!"##$%&'()*+,-'Focal point 

!"##$%&'()*.,-'Focal point 

!"##$%&'()*/,-'Inclusive 



!"#
#

Interview 2: Sanjiv (Other F aith)     Key: R = Researcher, P = Pupil 

 
R:  Think I managed to start it recording without knowing it.  Okay.  So.  What lesson have you just 
been having? 
 
P:  Literacy. 
 
R:  Literacy.  And have you started writing? 
 
P:  Yeah. 
 
R:  Yeah?  And what were you writing about? 
 

done the stars. 
 

dragged you away. 
 
P:  Yeah. 
 

 
 
P:  Well I was just about to finish on the other hand and then they told me to go. 
 

for breakfast this morning? 
 

 
 
R:  Cereal.  What sort of cereal did you have? 
 
P:  These weird chocolate hoops. 
 

 
 
P:  Yeah.  They just tasted a bit weird. 
 

d up a bit 

assemblies for the last four weeks, and I was just wondering:  have you noticed anything about 
them? 
 
P:  No. 
 
R:  No? 
 
P:  Not really. 
 
R:  Has there been anything different? 
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- - I think we done the class assembly 

about the - before we done a assembly about, like, the one in Thailand or something?  Something 
different because, talking about that, and then 

talking about religious  
 

 
 
P:  Yeah. 
 

 
 
P:  Basically, say, the (WORD) of the light makes you think if God is real or 
not.  Yeah. 
 
R:  So kind of the bit at the beginning helps to make it more religious.  So you mentioned I htink it 
was the Philippines that we looked at when there had been the tornado. 
 
P:  Yeah. 
 
R:  So which did you prefer? 
 

- um - draw 
on a piece of paper, but the first ones they made you - time - to like think.  You had quite a lot of 
time to think.  But this one you get longer and you get time to think and time to draw and kind of 
express your feelings and stuff. 
 
R:  So, the drawing is different - expressing feelings a bit more. 
 
P:  Yeah. 
 
R:  But both had a bit of time to think. 
 
P:  Yeah 
 

e got some words here about our class assemblies.  So these are some of the things that I 
think have been - 

 
have a look at them, pick your favourite part and explain your choice. 
 
P:  Dunno.  Hard to choose! 
 

 
 

 
 

. 
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P:  Just like - they look quite nice.  And it looks like, so a pebble 
say if you like a darker blue then another blue, then you can choose it and, yeah and its nice to see 
what one, what different pebbles are that there are, and which ones everybody chose, and then put 
them together. 
 

fferent colours and everyone chose 
them. 
 
P:  
choose that one, you could choose.  And they were in different shapes as well, so someone could 
choose the same colour as you but a different shape. 
 
R:  Was it good to have that choice and then to have them there? 
 
P:  Yeah. 
 
R:  What - did it make you think of anything? 
 
P:  Well it made me think that, um, dunno.  and - 

 
 

 
 

again.  Co  
 
R:  So for you, actually, being able to place them there is a nice thing to do? 
 
P:  Yeah. 
 
R:  Do you think your choice would change sometimes? 
 
P:  Um, yeah. 
 
R:  So, that would be interesting.  Maybe there would be the chance for you to think who you felt 
like today and choose one for that.  Lovely.  Than you very much for telling me about those.  Right.  
You said you had three, so what was the next one? 
 
P:  Um.  Silence. 
 
R  
 

put their hand up and like said what they wanted to.  

and 
have a few minutes of silence. 
 

 had before?  Or is it something that you like? 
 
P:  I just like it. 
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and sometimes we just want some time. 
 
P:  Yeah. 
 
R:  And your third one? 
 

 
 

 
 
P:  

 and - 

someone. 
 
R:  So you can share ideas?  Even if you - 
 
P:  Even if you want to - yeah. 
 
R:  You chose silence as well.  So, did you still feel- 
 
P:  Tha  
 
R:  Even when you were silent did you still - like - did you like the fact that you were being silent 
with other people? 
 
P:  Yeah. 
 
R:  Or would you have preferred to be silent just on your own somewhere? 
 
P:  Other people, because 

- yeah, 
hinking and praying. 

 
R:  Did you feel able to pray?  During that time then? 
 
P:  Yeah.  It was nice and still and nobody made any noise. 
 
R:  And that gave you that opportunity.  Thank you very much.  Now I was just wondering as well 
if you had a least favourite. 
 

 
 
R:  Why was that your least favourite? 
 

 
 

 
 
P:  , so, I think ideas and drawing would be my least 
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P:  Yeah. 
 
R:  Thank you very much.  Is there another reason why drawing was difficult? 
 
P:  No, just that. 
 

each assembly.  Let me 
one and the fourth one.  So, I was just wondering if you could pick one of them and tell me a bit 
about that assembly and maybe say some things that we did, or some of the things that we thought 
about?  Maybe how you felt during it?  Anything you want to tell me about it. 
 
P:  Um, probably this one. 
 

 
 

- even 
she saved some of them.  So, it was better than to save some of them than none of them. 
 

 
 
P:  I thought that maybe the man was a bit - kind of, I dunno.  Kind of a bit jealous in a way 

- I think?  
- uite hard to 

explain. 
 
R:  Mmmm.  But, yeah, you thought about the different people and how they were feeling? 
 
P:  Yeah. 
 

- if there was anything else?  Did it 
make you feel good to hear the story?  Or sad about the starfish? 
 

 
 

about? 
 
P:  No. 
 

ady said that you found it hard to 
do this bit.  Is there one that you - that even though it was hard to do the drawing, or hard to think 
of, is there one you can tell me about why you made the response?  And what you think about it? 
 
P:  I dunno.  Um.  It  
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R:  Yeah?  You can either tell me about both? 
 
P:  Okay, can I tell you about both then?  So, this one was - 
 
R:  The starfish. 
 
P:  Yeah, so, family and friends. 
 
R:  So why did you - you drew a starfish, and then you put those on: your family on one and your 
friends on another.  Can you think what you were - can you describe your idea behind it. 
 
P:  Um.  
- she helped them - so saying that you can help - 
to choose.  Which is quite hard.  So. 
 
R:  So it can be hard to choose who you should help sometimes? 
 
P:  Yeah. 
 
R:  Do you feel sometimes you are torn?  Between helping family and friends? 
 
P:  Yeah. 
 

 
 
P:  No. 
 
R:  No.  Lovely.  You said that you had something about this one as well? 
 
P:  Um.  Was this the one - the first one?  With the Moses? 
 
R:  Yes.  Yes it was. 
 
P:  Okay.  Um, I drew a hand, because - Oh no.  So, I put my family in there. 
 
R:  You drew a hand and you put your family? 
 
P:  Yeah. 
 
R:  Can you tell me a bit more about that? 
 

w to explain it. 
 

 
 
P:  Yeah. 
 
R:  Can you remember anything about the Moses story?  And how that connected? 
 

-  
 

 was asked to. 
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P:  Oh yeah. 
 
R:  Yeah.  So do you remember -  
 

 
 

time ago 
 

 
 

 
R:  Maybe you were thinking that these people were the ones that made you who you were.  Good.  

 
 
P:  Yeah. 
 
R:  Good. 
 
P:  That one - I have thr  
 
R:  Did you think about giving yourself six fingers? 
 

- because - 
those fingers. 
 
R:  So you could cope with four but not six? 
 
P:  Yeah. 
 
R:  So did you think of all three of your sisters?  When you were doing that? 
 
P:  Yeah. 
 
R:  Yeah. 
 

 
 

u? 
 
P:  Or we could have put me on here, and my sister on the thumb. 
 
R:  So you could have had me in the middle? 
 
P:  Yeah. 
 

e right about not having all three sisters on there?  Maybe still, but you 
know that you were thinking of it.  Good.  So you think your family makes you who you are? 
 
P:  Yeah. 
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thought a little bit about spirituality in the lessons that we had last half term.  Just pick these up.  

rney.  So, we might be a child and go to school, go to university, 

 develop 
what we think and what we believe as we go through, and we have times which seem - which help 
our spiritual journey.  Other people might say that we need food to grow.  So, food for our bodies, 
but we also need food for the soul.  So we need food for, kind of, our soul, our inner mind and what 

the outer self is what other people see and our inner self is what we keep to ourselves, most of the 
time, but do share sometimes.  Does one of these in particular make more sense to you?  Or a 
combination? 
 
P:  Probably that one.  The journey. 
 
R:  The journey one.  Yeah.  Does it make you think of anything? 
 
P:  Makes me think, like, some things are hard and some things are easy.  But, still, a journey. 
 
R:  Yeah, and we keep going. 
 
P:  Yeah. 
 
R:  Thank you.  So, did any of the assemblies, or any part of the assembly help you to keep going 
with a hard bit?  Or an easier bit?  Or did they take you one way?  Or take you another way? 
 
P:  Um.  Trying to remember the stories.  Um.  This one makes me think of the starfish, because she 

She still 
kept on doing it and she got quite a lot of starfish - 
give up. 
 
R:  Yeah, so to not give up.  So it helps you with your spiritual journey because of that sense of 
keeping on going, like she did? 
 
P:  Yeah. 
 
R:  Thank you.  Is th  
 
P:  No. 
 

have seen them before because I think Mr Z or Ms Y might have had them at some point.  So I was 
just wondering - 
was wondering, which blob best describes you during the collective worship, and can you tell me a 
bit about your choice?  You could maybe circle it. 
 
P:  Okay. 
 
R:  And tell me your choice.  So have a think which one. 
 
P:  Um.  Probably this one.  Yep. 
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P:  Yeah. 
 
R:  Got an arm round each shoulder.  Can you tell me a bit about your choice? 
 
P:  Because, um, th

it and stay together. 
 

 
 
P:  Yeah. 
 
R:  Why have you chosen that for collective worship?  So really helpful thinking? 
 
P:  Because  just, yeah.  Because 

 
 
R:  What do you think the top would be?  Because you said that maybe one could get to the top. 
 

- I think he would feel about that one. 
 

 - 
 
P:  Quite angry.  I think he would be a bit sad about this one. 
 
R:  So, kind of if you do something but you do it alone - 
 
P:  Yeah. 
 
R:  You might not end up.  Would the top - in collective worship what do you think the top would 
represent? 
 
P:  Um. 
 
R:  What is it that you might or might not get to? 
 

 
 
R:  That was an impossible question I think.  What do you think - do you have any idea what the 
bottom might be? 
 
P:  A bit angry, and a bit annoyed.  Think he would feel a bit annoyed and he would, but, because 

 
 
R:  Yeah, so there really is an important thing about doing it together.  Thank you very much.  
Okay.  So, do you think overall you liked having the assemblies? 
 
P:  Yeah. 
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R:  Can you tell me a bit why you liked them? 
 
P:  Because like sometimes you have quite a lot of time to think and reflect, and stuff. 
 

- 
go to assemblies in- 
 
P:  Yeah.  Because  so. 
 
R:  Yeah.  So, like, do you think you miss out on some of that time to think sometimes? 
 
P:  Yeah.  - when they 

  
 

 
 
P:  Yeah. 
 
R:  Did you find that this was a time that you could do that. 
 
P:  Yeah. 
 
R:  So even though you said it was a bit more religious was it still- 
 
P:  Yeah  
 
R:  And did you feel that you could be open?  Even so - you remembered the Moses and the Elijah 
story.  So did you find that with those that it was still helpful to listen? 
 
P:  Yeah. 
 

time? 
 
P:  Yeah, they were.  Might - could have been a bit shorter though.  Because, even though we had 
time to think, I think they should be a bit, maybe two minutes shorter. 
 
R:  Keep them a bit shorter. 
 
P:  Yeah. 
 
R:  I was wondering - Go on. 
 

have a lot of time, a lot of time to, 
ideas in one thing. 
 
R:  So it becomes a bit too much? 
 
P:  Yeah. 
 
R:  In one.  Do you think - um - I was going to ask - 
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well.  Thank you, t - oh I remember what it was.  

lose something? 
 

ke that. 
 
R:  Oh, so have the chance to write? 
 
P:  Yeah.  Or like, just, so, a quick one minute, after we finish the - no, just - one minute before we 
leave to go home, we have like, a piece of paper and we feel - write how we feel how the assembly 
works, so, could either write a smiley face if you thought it was quite good, or a sad face if you 

face if you thought it was really nice and yeah. 
 
R:  So you could just express how you felt with it? 
 
P:  Yeah. 
 

- 
 
P:  And then you could have a chance to see what we need to change, and all the people who made 

eople like and what 
 

 

feel happy? 
 
P:  Yeah.  because then you feel - 
to see - yeah. 
 
R:  Yeah.  I think that I would do that differently next time and just have you come and pick - 

 
 
P:  Okay. 
 

y would you take a name off?  Because I 
 

 
- people can feel like- so if somebody has smiley face and 

somebody has a sad face but they kind of like - 
to see - 

 
 

 
 
P:  Yeah. 
 
R:  If you could keep only one thing from the assemblies what do you think it would be? 
 
P:  The thinking time. 
 
R:  The thinking time. 
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P:  or - yeah.  Kind of at the beginning when - 
yeah.  Just looking at the candle  
 
R:  Keep that? 
 
P:  Yeah. 
 
R:  So is it the candle particularly?  Or was it all the thinking time? 
 
P:  All the thinking time. 
 

o say about it? 
 
P:  No. 
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Interview 3: Isobel (Agnostic-A theist)    Key: R = Researcher, P = Pupil 

 
R:  Okay.  ah, how are you doing today?  Are you alright? 
 
P:  Okay. 
 
R:  Have you just changed to maths? 
 
P:  Yeah. 
 
R:  Yeah?  Do you know what you were doing yet? 
 

 
 
R:  So you were adding different numbers.  And what did you have for breakfast this morning?  To 
get you ready for the day? 
 

 and toast and some yoghurt. 
 

g different about them?  Or noticed anything about them? 
 
P:  No. 
 
R:  Not really.  Was there anything different do you think?  To what we had before? 
 
P:  That we got to makes things for it. 
 

we did.  So, someone else commented on the fact that we had an assembly on the Phillippines 
before.  Is there anything different from that? 
 
P:  No. 
 
R:  No, not really?  Thank you.  Is there anything different from the assemblies we have in hall? 
 

and in class assembly, most of the time we just have quiet time. 
 

ifferent from the assemblies in the hall? 
 

 
 

think have been in our class assemblies.  And I was just wondering if you could pick one of them, 
or someone picked three, so you can pick more than one, that was your favourite part of the four 

chosen that word. 
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som
. 

 

easier thing to do? 
 
P:  Yeah. 
 

 
 
P:  Well maybe 
it. when you draw it you might even fold it up and just let it go. 
 

- can you explain that 
a bit more? 
 
P:  Well, um, so 
have to worry 
drawing. 
 
R:  So you can put all your feelings into the drawing?  And then is there a time - when we were then 
putting the drawings into the bowl, or on the stand, did - where did you feel the feelings went?  Did 
they stay with you or did they go with the drawing? 
 
P:  They went with the drawing. 
 
R:  Was that a helpful thing?  Or unhelpful? 
 
P:  Quite helpful. 
 
R:  Can you tell me why it might have been helpful? 
 
P:  -  
 

- is it helpful to have kind of 

Yeah? 
 
P:  Yeah. 
 

 
 
P:  Well, um, then you can just, well it might still be a bit difficult, but then it might be a bit less 
difficult for you to worry about it.  Because, you care about wherev

. 
 

another word that was a good part? 
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P:  Well, because then you can learn about other people and how, like, they are.  And it can give 
you - 
something, if you can do it or something. 
 
R:  So it made you think about - so did it just make you think about the person or did it make you 
think about you as well? 
 
P:  Both. 
 
R:  Both.  Can you tell me a bit more? 
 

and then 
them with me and see if I could do them as well. 
 
R:  Yeah, so, you saw what other people had done and thought what you could do?  

 
 
P:  I liked most of the stories. 
 

 
 

 
 

er them all [laughs].  So the ones you remember you liked? 
 
P:  Yeah. 
 
R:  Which ones can you remember? 
 

just remember a little bit.  And maybe I think I remembe
I can remember. 
 

 
 
P:  Yeah. 
 

  Is there 
anything that was a least favourite thing? 
 

 
 

s, or each bit of 

first story, this was the second, and the third story and the fourth story.  I was just wondering if you 
could - ed to one of the assemblies that we had, and can you pick one and 
tell me a bit about that assembly?  Maybe what it was about?  Maybe what you thought about?  Or 
how you felt during it? 
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P:  This one. 
 

Okay, can you - 
with the hat.  Can you tell me a bit about that story? 
 

was raining, and I think it was the milkman, was getting wet so he gave him the hat, to be very 

found out that his hat was useful for two things: a place for a puppy or someone to sleep in, and 
someone - and to keep your head warm.  So he thought he was very happy and very pleased that he 
was able to give the hat to someone else. 
 
R:  Mmm, and that it had been used - 

before.  What did you think when you heard that story? 
 
P:  I thought that, um, like, because, um, like
kind of like the hat, and then she can use them for different other things.  Because I think once she 
used it to give to someone else because they were really cold. 
 
R:  So you thought about another time when someone had given something.  Yeah.  You said before 
that the stories made you think about what someone else had done and what you could do - did it 
make you think of anything you could do? 
 
P:  Well, um, maybe, 

? 
 
R:  So there was something that you could do?  Thank you very much Isobel.  You said that you 
remembered a bit the last story we had because it was yesterday, which was this picture.  Can you 
remember anything - can you tell me a bit about that assembly? 
 

w. 
 
R:  If we take the picture away - 
someone called Elijah.  Do you remember what happened? 
 

 
 

it? 
 

 
 

assemblies.  Can you pick one and tell me a bit about the response and why you made it? 
 
P:  This one. 
 

 
 
P:  Well, because 
less wildlife outside, because things - because people are cutting more trees down for paper, and 
stuff.  And also help children who are ill, because there are some children in different countries who 
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are really ill, and they need someone to help look after them. 
 
R:  Mmmm.  So it made you think of both those things?  Why did it make you think of - or why did 
you put people that you could help? 
 
P:  

. 
 
R:  So they might not be able to do anything but you can help them?  Thank you very much Isobel.  
Can I ask you about this one?  Because it might remind you a bit of what you were thinking about - 
so this was from the fourth assembly.  What do you remember from this one? 
 

and that woman was helping her.  So, jump up and come and help her. 
 

wn.  Where are the steps 
going to? 
 

 
 
R:  You just put them in? 
 
P:  Yeah. 
 
R:  Because there are some things.. like I wonder if these words - so you chose these words - what 
were they? 
 

come and help you, come and play with you and be kind, love is like all of - both of them put 
together. 
 
R:  Yeah.  And I - so I wonder if these stairs - were they leading to these things?  Or is this separate 
from this? 
 

kindness and hope. 
 
R:  Ahhh, so this is to illustrate each of the things? 
 
P:  Yeah. 
 
R:  Um, because we were thinking in this story a bit about a search, for something.  Either searching 
for God, or searching for meaning, so are these the things that you were searching for? 
 
P:  Yeah. 
 
R:  I find it interesting, though, that without - - because 
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with two people. 
 

 
 
P:  You need two people. 
 
R:  Yeah, you need someone to love and to love you?  Yeah, oh that

ways that some people might describe spirituality, or spiritual life.  So this is, that sometimes we 
have a life journey, so our life journey we might go to school, go to secondary school, maybe go to 
university, or get a job, have a family, go travelling, different things we might decide to do in our 

eloping what we believe 
and what we think, and different things that we meet on the way and taking us on.  Some people 

some sort of food, a different sort of food for the soul, so for, our thoughts and our beliefs and our 
minds.  So other people might describe it as we have an outer self that people can see, but we have 
an inner self which we often keep to ourselves and only share with a few people maybe.  Do any of 
these - or which one makes the most sense to you do you think? 
 
P:  This one. 
 

 or any part of the assembly 
help you develop or think about your inner self? 
 
P:  Yeah. 
 
R:  Can you tell me a bit more about that? 
 

most of them were like, working towards something, like being kind, and it 
was easier to think about something but - but not to show it on the outer self, but just keep it inside. 
 
R:  So there was something that - for you inside, but not something that you wanted to show to 

ing? 
 

 
 

- 

people on it.  And, I was just wondering which blob best describes you during the Collective 
- 

drawing round it maybe. 
 
P:  I think that one. 
 
R:  That one, you think.  Why have you chosen that one? 
 

- what I believe 
and stuff.  . 
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n at school, or anything like this, so it was easier for me to go 
and see - see, um, what I believe and different beliefs. 
 
R:  So you could think about different beliefs and think about - I like the idea of looking up and 
seeing those beliefs.  Why do y  
 
P:  Well, um, because, um, because when I look down sometimes, um ,I just think about me and 
when I look up I think about other people and me at the same time.  And how we relate. 
 

s - - it helped you to look up a bit 
more?  Thank you very much.  Lovely.  So, did you like having these assemblies?  And if so, why 
or if not why not? 
 
P:  A little bit. 
 
R:  A little bit.  so do you want to talk about, like, why, a little bit yes but no as well. 
 
P:  Yes because , and no  - and a bit no 

happening, some things do get a bit worrying half way through.  Because my thoughts quickly 
change.   
 
R:  So it can get a bit worrying sometimes?  When your thoughts change?  What - so you said 

 
 
P:  Well, um, well, um, like, 

, about it. 
 
R:  So it does sometimes make you think 

 
 

 
 

o have those moments even if 
 

 
 

 
 

 
P:  Well, because, most, sometimes you need something, something like that, and, like, so you can 

worry about it for now, and then move on, but just have like a minute to think about it. 
 
R:  So it gives you that minute to think about it but then to move on as well?  Thank you Isobel.  So 

that the class assemblies we did were a good use of time? 
 
P:  Yeah. 
 
R:  Can you tell me a bit about why? 
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good to have a few minutes just - like, everyone have a minute quiet before 
they go home, because you might not get any time at home.  Apart from when you go to bed, but 

like that. 
 
R:  So it gives you that time to think that you might not have at other times?  Why is it good to have 
that time to think? 
 

you maybe know about different people, and you know your feel - and 
then you have a minute just to think of your feelings.  So what you think about it. 
 
R:  So a chance to think about you and your feelings.  So if we could only keep one thing from 
them, what would it be? 
 
P:  Hmm  
 

 
 

 
 

important? 
 
P:  No. 
 
R:  No?  Well thank you very much. 
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Interview 4: Olivia (Agnostic)    Key: R = Researcher, P = Pupil 

 
R:  That on as well.  So you were just in maths?  How was it? 
 

 
 
R:  Yeah? 
 

 
 
R:  Fantastic!  You should think, yes I can do maths.  And what did you have for breakfast this 
morning? 
 

 
 

 
 

 
 
R:  You can cope with chocolatey milk? 
 
P:  Yeah. 
 

about them? 
 

e a little bit religious and stuff.  Like it seems each one of them has a 
moral and stuff?  So, like on the starfish one is like helps people.  Well, and starfish.  And on, coz 
like, on the one when that boy gave the man a hat I thought that was if someone looks troubled give 
them something, that might be nice, to help. 
 
R:  So you kind of got this moral from each one? 
 
P:  Uhuh. 
 

 
 

, 

religious. 
 
R:  So it seemed a bit more religious from that opening? 
 
P:  Uhuh. 
 
R: Is it - 
what we begin with as well? 
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- 

 
 

 
R:  

the content is what we actually write about. 
 
P:  Mmm. 
 
R:  So I guess things like do you think having the stories were any different, or - 
 

-   So- 
 
R:  So you never know quite what to do? 
 
P:  Yeah, but . 
 
R:  So it can give you an idea? 
 
P:  Yeah. 
 

 
 

because one of our class assemblies once was on penguins. 
 
R:  Yeah it was. 
 

And then next week I was 

- like I think the class assemblies for the past four weeks have been similar but different stories 
and different things th  
 

- 
 
P:  But not exactly the same. 
 

? 
 

 
 

 
R:  What do you think we were doing? 
 

 
 

!"##$%&'()*+,-'Have ideas 



!"#$
$

ny ideas? 
 
P:  No, not really. 
 
R:  Why did you -  
 
P:  I like - .  So like, 
some of the boys they put xboxe

choice to tell them if they can or cannot have one - hang on - what was the 
question again? 
 

 
 
P:  Oh yeah.  but not like writing it all down, like drawing it, so 

really like having mine to show in case anybody does understand what the pictures are meant to 
mean and stuff. 
 

 
 
P:  Yeah. 
 
R:  But you want to keep it to yourself? 
 
P:  Yeah.  S

- 
 

 
 

 
P:  Yeah. 
 

, which were their favourite parts.  So can you pick 
 

 
 

 
 

 
P:  make a perfect mix but- 
 

 
 
P:  Yeah!  Coz, like, -one 
else there except from you I just like being together with friends quite a lot.  

 
 
R:  These three.  So, if we put those to one side, and we can talk about them in a minute.  Can I ask 

- 
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R:  Coz, like, -
[makes sound of people chatting] and t
to I like telling them, like, what it means and stuff.  Coz like, probably if someone did love or 

 
 
R:  Like, would it be the same if you did exactly the same thing but just on your own? 
 
P:  - 
was all silence ning. 
 
R:  Yeah.  So, is there something good - so would it be the same if you were the only one on the 
room doing it?  Or is it good that other people are there? 
 

?  Are you 

 
 

 
 
P:  Yeah, coz like, 

 Nina said, to my handwriting, 

express my feelings, than people who have small handwriting like to keep it in to themselves. 
 
R:  So do you like expressing your feelings? 
 

 
 
R:  And you said like you felt that there was space? 
 
P:  Yeah. 
 
R:  Can you add anything more to that or is it hard to explain? 
 

 
 
R:  Thankyou. 
 

with 
ir own things
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R:  So you felt you had space to do your own thing. 
 
P:  Yeah. 
 
R:  And everyone did, but that you were - could share if you wanted to? 
 
P:  Yeah. 
 

to tell me a bit about what you liked about those things? 
 

a pebble and drop it in.  And 
then on the fourth or third one it reminded me of that Easter thing that St X set up when you had to 

um, I thought about that and just dropped it in thinking that maybe the thing would disappear.  And 
then, on 
what the atheist one is but I know the agnostic one. 
 

c one? 
 
P:  . 
 

-  
 
P:  Yeah.  And then on the story, I just like listening to how people can be really helpful, and kind 

  But I never got round to 

assemblies, there was this stray dog and the girl held the water fountain so he could drink from it.  
Yeah, s  
 
R:  It reminds you of those? 
 
P:  It makes me think maybe I could do something like that, maybe I could pick starfishes up and 

 
 
R:  Does it have to be starfish? 
 
P:  No. 
 
R:  What could it be? 
 

thing? 
 
R:  Cattery.  Cat protection.  Lovely.  So you like the - 
to add:  so you like the story because it made you think of what someone does in real life and what 
you could do?  Yeah?  Is there anything else in that? 
 
P:  No. 
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R:  No?  And with the pebbles, you like the fact that we dropped one in? 
 

 of your sins going away. 
 

- or that gave you an idea 
because of the St X thing?  What had it been before that? 
 

 
 

 
 

t really remember. 
 

remember the different things? 
 
P:  And, um, going to the sins again, because I thought there was pebbles around the candle thing, 
um, well, I think it sounds a bit silly, but I thought of like the pebbles being the sins and the candle 

. 
 

things away if 
you want it to?  Brilliant.  Thank you so much for sharing those.  Are there any here that are your - 
or one that was your least favourite thing? 
 

 
 

 
 
P:  Well, coz, um, sometimes, I thin

 
 
R:  So holding yourself stiffly. 
 

 
 
R:  Do you find it hard to be still? 
 
P:  Yeah. 
 
R:  So why was that difficult?  Was it just difficult because you felt you had to be still and you 

 
 
P:  Coz like, if I fidgete

. 
 

 
 
P:  Yeah. 
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R:  Was that a problem for you? 
 
P:  Yeah. 
 
R:  So, maybe then it would help if there was kind of a sense of stillness but not feeling like you 
ca  
 

 
 
R:  So in this case, as well- 
 
P:  Yeah, a  
 

- 
concentrate a bit on trying to be still.  Is that true? 
 

-do do-  
 

- yo

tell me what you remember from it, and maybe what you were thinking or feeling.  Let me have 

 
 
P:  Uhuh.  And sort of the starfish. 
 
R:  Mmm. 
 

 
 
R:  This was the one where he was looking for God, because it was finding the - up in the 
mountains.  And this was the one where it was Moses and he felt like - like, God told 

 
 

 
 
R:  You want that one? 
 
P:  Yeah. 
 

 
 
P:  Coz, sometimes when, like, in my, when I was doing my tae kwon do grading, um, mum was 

 - - and um, coz 
I did get really nervous.  Luckily I did grade, and well, coz like sometimes, like, when I was in year 
two, and I saw someone who was bullying someone, I wanted to like stop them and prevent them, 

and stuff.  Coz 

!"##$%&'()*+,-.'Making connections 
to understand the past. 



!!!"
"

I am.  Coz, well, when I was little, I mean coz I said if people were getting bullied I just used to 

two I wanted to change, so I changed a bit, and then in year three I went back to being useless, and 
year four I was like I was in year two, bit more - - I 
started in year three.  So, um, I got really scared again and I felt incredibly frightened.  Then, now 

school, so, um, 
I feel, I feel a bit more confident with managing to do stuff. 
 
R:  So what did this story make you think? 
 
P:  Made me feel - - is that Moses? 
 
R:  Yeah. 
 
P:   like this.  More confident and stuff. 
 
R:  Yeah.  And did you think that was a good thing? 
 
P:  Yeah.  Like, in year three we had to write speeches to the school council.  So I wanted to do it 
and I did, and when I realised we had to speak up in front of 

really, really scared, and, yeah.  So. 
 

 
 
P:  Yeah. 
 
R:  You nearly chose this one, because we talked about the other ones.  What do you remember 
about this story? 
 
P:  In this one?  Well, that man was looking for God, and I just thought that that was really 

 he did 

thing. 
 
R:  Is that something that you then thought- 
 
P:  Yeah.   

 
 

 
 
P:  Yeah.  I felt, 
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R:  Are there any material things - um non- of things in the 
world. 
 
P:  Non-material things? 
 
R:  Were there any, um, things like thoughts or ideas or things that you might have been searching 
for -  
 
P:  I once - in my head, once I really wanted to search for - coz, in year one I used to be really 
imaginative, sit down on the bench - once I actually sat and helped on the buddy bench, so for that 
whole play time a buddy had to play with me.  So then I went to the correct bench this time and in 
my head I was trying - 
head, shrunk and gone into my head, and was looking round for how to be more confident, 
confidence.  And I used to believe in God, so I thoug
folders in there.  So, um, I made a new one up with God in it, so I was a bit like him, and I used to 

So, sometimes I did attempt to 
search f

  
 
R:  What - did you think about that search with this assembly or has it come to you now? 
 
P:  Yeah. 
 
R:  Yeah. 
 

the world somewhere. 
 
R:   
 
P:  
that man sometimes maybe could be a bit the same, except from the fact that he was actually in the 
real world and I was in my head. 
 
R:  Yeah.  He was looking but it could be similar in a way. 
 
P:  Mmhm. 
 

view] 

you want to get your responses from each of the four assemblies - 
econd? 

 
P:  Yeah, this is the most recent one. 
 
R:  Yeah.  And then we had a starfish with a smiley face. 
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- could you pick one of them and tell 
me what your response was about - why you made that response?  That one - the second one. 
 

What was the second story actually? 
 
R:  So it was the one with the hat - helping.  So helping. 
 
P:  So I was thinking that maybe you could like you could help people be happy and make them 

thinking happy is thinking happy, and then the person who is thinking thinking happy was thinking 
thinking thinking happy!  So, basically, happiness all over in the world. 
 
R:  So if you think in a happy way and pass - 
happy? 
 
P:  Yeah. 
 

ust carry on going. 
 
P:  Yeah. 
 
R:  So the idea is that happiness gets passed through all the world. 
 
P:  Yeah. 
 

- did you think of something you could do that might 
make someone happy? 
 

 know this is a silly thought but I thought that I could hand out doughnuts. 
 
R:  Yeah, that would. 
 

 
 

 
 

 
 
R:  But the happiness would be passed on there. 
 

And they were giving out toys to kids and 
 

 
R:  Would you want to do it in a hidden way? 
 
P:  Yeah. 
 
R:  Can you tell me a bit about this picture? 
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P:  Oh this one? Coz, um. 
 
R:  The fourth one. 
 
P:  I misunderstood and thought that we were meant to do something we hoped?  And stuff.  Like 
hoped for?  

  And that war would stop and stuff. 
 
R:  And that is something that we might search for and a hope that we might have, like him.  And 
did you think how you could hope and search for it? 
 

l
to make these signs up in class and my teacher got a little cross at me because I drew the world and 

, so I 

helped but earthquakes could stop, floods to stop, well we need a little rain because plants need to 
grow and stuff, just not too much to send us flying.  Then hurricanes, tornados and stuff- 
 
R:  Could stop. 
 
P:  Yeah! 
 
R:  Does that fit in with one of the other assemblies we did do you think as well? 
 

 
 

 
 
P:  The starfish one?  Coz that lady - 

rfish things and stuff.  I had a 
funny thought in my mind thinking that the starfish was happy to be back in there - so then I was 
inspired to draw that big happy face on there.  On the starfish. 
 
R:  So it was happy to get back. 
 
P:  Yeah. 
 
R:  Thank you - 
bit about spirituality in lessons.  And so, there are some different ways that some people understand 
spirituality.  Some people might describe it as the fact that we have a journey through life, and that 
we are children and then we grow to be adults, and we might go to school, then get a job, have a 

beliefs and who we are.  Some people might describe it as we need food for our body to keep 
healthy and growing, but we also need food for our soul.  So, the other part of who we are. 
 

um, because she was a tiny bit upset, she went and made me some Weetabix, so I ate that and I was 
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R:  Yeah, but there can be other things that might help us calm down, and not just this sort of food, 
but other things we could have, or that give us something.  And other people might describe it as 
having an outer self that other people see, and an inner self that we keep hidden and only 
occasionally might share bits with other people.  Is there one of these that makes particular sense to 
you? 
 
P:  This one. 
 

 
 

 
 
R:  
would think and believe at each of those times as well, and the fact that that changes as well.  So, 
did any of the assemblies, or any part of the assembly kind of help you on your journey?  On your 
spiritual journey? 
 

week, before we had one of these assemblies, I was straight, straight, straight, straight, straight, and 
then, when I heard these, when I drawing (makes rhythmic noise)  like that. 
 
R:  So was it going - can you describe what happens when you have those assemblies? 
 

. 
 

- so on the first one? 
 

like the 

I enjoyed like I 
said expressing feelings  well, instead of going straight path - boring Olivia - 

helpful  
 
R:  So, you kind of did a wiggle on the path? 
 
P:  Yeah 
 
R:  At those points - what is that?  What would you describe that wiggle to be? 
 

 
 

 
 

- yeah - 
blah, but then, yet again, if, like, I just thought that if it was a story that it just goes straight so I 
thought that these were the excitements in the life and stuff. 
 
R:  So excitement? 
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P:  Yeah. 
 
R:  And so, the assemblies gave you a time to be excited then? 
 
P:  Yeah. 
 
R:  Yeah?  Did they give you a time  
 
P:  Well it just - like - express your feelings and stuff.  And, feeling and thinking that I could help 
somebody by, like, doing something like the lady, or someone did? 
 
R:  Yeah.  So it helped you see where you could move as well?  Thank you very much Olivia.  Now 

 
 
P:  Bob? 
 
R:  Blob tree. 
 
P:  Oh is it one of those big trees with the (tries to say word)? 
 

ar.  So I was just wondering, which blob do you think best describes you during 
the Collective Worship, and can you tell me a bit about why? 
 

 
 

 
 
P:  Yeah. 
 
R:  Yeah?  Can you explain - so - if we - do 
one? 
 

 
 
R:  Why that one? 
 
P:  Well, coz I just feel like, coz, in movies me and my sister choose which character we are, 

 
 

 choosing characters? 
 

and helping starfish, then - I feel - I still feel 

thinking that I could help any type of animal or any type of human doing that.  It makes me feel 
happy and stuff. 
 
R:  You could do that. 
 
P:  Which was my other one?  This one? 
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R:  I think it was, yeah. 
 
P:  On this one I thought that - 
thought, it makes me feel 
Not lonely.  One like that, not angry, and stuff. 
 
R:  Not someone alone or angry, but - so someone happy, and someone with someone else? 
 
P:  Uhuh. 
 
R:  Is kind of how you felt.  Thank you very much.  So, did you like having these assemblies? 
 
P:  Yeah. 
 
R:  Could you tell me a bit about why? 
 

, I like expressing my feelings, 
most of all I like hearing that other people can be  really really kind and stuff and, like, I think 

 

makes me feel happy and it makes me enjoy myself.  Because on the first one it was the - when was 
it? 
 
R:  The first one was the Moses and being ourselves. 
 

stuff so that made me think, yeah, I used to be like that, but I could change, and I can change a lot 
like Moses did.  so I thought, yeah I could, I just particularly enjoyed that Moses one.  And I was 

 would be any more and stuff and the Moses 
 

 

d use of time? 
 

assembly will be something like literacy - coz I enjoy literacy, but if I have too much in a day I get 
really stressed when I get home I just - down. 
 
R:  You collapse on the sofa? 
 
P:  Yeah. 
 
R:  So did it give you some time? 
 
P:  Yeah.  So 
much and the silence is scary -  makes me very - because it reminds me of the empty child from a 
doctor who show, so then, um, then, I just -  after 

 shouting - oh 
 

 
R:  That kind of calm and peace? 
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P:  Yeah, so.  Like, coz, Mr Z, when we were doing the big write, he used to put peaceful music on 
and put this picture of a candle up on the board.  And when we got used to it he got real candles, so 
this gave me a moment to sort of calm down and stuff. 
 
R:  Similar time.  So if you could only keep one thing, what would it be? 
 
P:  Only keep? 
 

uld only keep one thing. 
 

- 
pfff! 
 

 
 
P:  So . 
 
R:  So you like the ending? 
 
P:  Yeah. 
 
R:  Where we put out the candle? 
 

 
 

ain. 
 
P:  Yeah. 
 
R:  Thank you.  and I have to send you home! 
 
P:  Yeah. 
 
R:  Lovely.  Thank you so much Olivia. 
 
 

 

 

!"##$%&'()*+,-.'Marked/bounded 



!!"#
#

Interview 5: Daniel (Christian)    Key: R = Researcher, P = Pupil 

 
 a low battery.  There we go, 

 
 
P:  Topics. 
 
R:  Topic. 
 
P:  We were finishing off our script. 
 
R:  Are you nearly there? 
 
P:  No. 
 
R:  Do you think you might get there at any point? 
 

 
 
R:  Well we can see where we get to this week.  And what did you have for breakfast this morning? 
 

 
 
R:  Did you have anything on it? 
 
P:  I just had some butter with it. 
 

 
 
P:  Yeah. 
 

just wondering, have you noticed anything about them? 
 
P you can share your feelings and 
just like quiet time, . 
 

d before? 
 
P:  Not really, 

  
 
R:  Yeah.  A couple of times we read a story.  Someone mentioned that we had pictures of - had a 

 
 

ow how to 
 

 
R:  Okay.  And what about in the previous class assemblies?  Were they - is it being done in a 
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different way or is it being - or was it using some of the same things some different things? 
 
P:  
stones in and we always have the candle lit and our favourite stones at the time, and 
time ferent than any other Re assembly - class assembly. 
 
R:  Any of the class assemblies we had.  Is it different from the assemblies in the hall? 
 

time where you can share what you feel 
 

 
- 

is it different? 
 

 
 

 
 
P:  Yeah. 
 

 
 
P:  

 - 
ed - 

 
 

 
P:  . 
 
R:  Why do you like looking at it? 
 

- at the flickering of the candle, and then when you put it 
-  

 
R:  You were getting close; have a go. 
 

it. 
 
R:   
 
P:  Yeah. 
 

 
 
P:  Yeah, that, 
like the flickering light. 
 
R:  Yeah, the smoke becomes like it. 
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P:  Yeah. 
 

e part 
of some or all of the class assemblies we had, and I was wondering if you could pick one which you 

up picking more than one, so if you need to pick mor  
 
P:  I think the pebbles. 
 
R:  Can you explain why? 
 
P:  

at one in.  You get to have a good look around 
 

 
R:  Good.  Is there - so you really liked the picking moment.  Do you - because we only did that the 
first time, did you still like them? 
 
P:  Yeah.  
and I looked at the pebble what I chose in the bowl and I thought that was really nice. 
 

en? 
 
P:  Yeah. 
 
R:  And that was a chance to think - did you feel that the pebbles had a meaning?  Or, um, was it 
just good to have? 
 
P:  - 
kind of like your p  
 
R:  Yeah.  And everyone else could have picked theirs.  Thank you Daniel.  And is there another 

 
 

 
 
R:  Okay, can you  
 

at all, and now I know a lot about space and I found it really interesting. 
 

- um, so was that an important part of the Collective 
Worship as well?  How was it involved? 
 

 
 

 
 

!"##$%&'()*+,-.'Think for yourself 
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calm or peace 

!"##$%&'()*+0-.'Think for yourself 



!""#
#

 
 
R:  No?  But it was amazing to find out about space and things? 
 
P:  Yeah. 
 

can find out.  Is there a least favourite thing here? 
 

s. 
 

 
 
P:  No.  I really enjoyed the class assemblies. 
 

 
 
P:  ime as a class and you get to be together, not as a 
whole school.  You get to spend a lot of time as a class, just kind of being quiet and stuff on some 

- I 
. 

 
 

 
P:  Yeah. 
 

semblies that we 
had.  So that was the first assembly, that was the second, the third and the fourth.  Could you pick 
one of the pictures and tell me a bit about that assembly.  Maybe what we did in the assembly, or 
what you thought about, or how you felt? 
 
P:  This one. 
 

 
 
P:  Yeah. 
 
R:  Can you tell me a bit about it? 
 
P:  Well, it was this little girl who was living near a beach and she found lots of starfish dried up on 

too sure if it was her grandfather or a man, he 

starfish and I think - 
all.  But I thought that was good because she tried to help, and stuff, like some of them, and she 

. 
 
R:  And did it make you think of anything when you heard the story? 
 
P:  Yeah.  If you think yourself thinking you want to help you 
You can help them. 
 
R:  And how did that make you feel?  To think that? 

!"##$%&'()*+,-.'Experiencing 
community 
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P:  I felt quite good.  I felt quite proud of myself. 
 
R:  Yeah.  Proud you could do something? 
 
P:  Yeah. 
 
R:  Thank you very much Daniel.  Can I ask you what you might remember about this assembly?  
Which is the one we had yesterday.  And this is from the very end.  So we had someone called 
Elijah, can you remember anything about it? 
 

remember that bit of it. 
 

 
 

 
 

exhausted after the talent show.  Do you remember what he was trying to do? 
 

 
 
R:  So I think, it was to do with - he was up in the mountains and he was searching, and he searched 
in lots of different places, and then he maybe found what he was looking for in one place.  Do you 
remember what he was searching for? 
 

 
 

 
responses but we seem to have lost two of them.  But if you remember them then you could talk 
about them as well.  Would you be able to pick one of them and tell me a bit about why you made 
that response? 
 
P:  Yeah, I pick this one. 
 

irst one. 
 
P:  Yeah, because, it was something, I was - I wanted to, like, it was something I was searching for, 

 
 

- made you feel who you were, and that you like doing? 
 
P:  Yeah. 
 

ings about you - you like Man United and things.  
And then this one is from the final session but it all seems a bit of a blur.  Do you remember what 
you drew? 
 
P:  Yeah.  I drew a man searching. 

!"##$%&'()*+,-.'Reconsidering the 
future 

!"##$%&'()*+/-.'Literal reflection 
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R:  The man searching? 
 
P:  Yeah, because I remembered the 

. 
 
R:  And was there anything that you felt that you were searching for at that time?  Or were you just 
thinking about the search? 
 

but I think it will come across me, and I th I should just 
keep searching until I find it. 
 
R:  And is there - what do you think you might end up searching for?  In your life? 
 

 
 
R:  But you just think you will be? 
 
P:  Yeah. 
 

- people could say it was.  So 
some people say it is a bit like we have a life journey, so we start off young and we have to become 
- we become an older child, and then an adult, we might get a job and get a family and carry on 
going.  And some people might say we also have a spiritual journey which is about how our 

like we have food for our bodies to keep us healthy, to keep us growing, but also food - a different 
sort of food for the soul.  So things that we might need for who we are, not just our bodies.  And 
some people might say that we have an outer self that everyone sees and an inner self that we often 
keep hidden and only share sometimes.  Is there one of these descriptions that makes most sense to 
you? 
 
P:  I think this one. 
 
R:  The journey? 
 
P:  Yeah. 
 
R:  Why that one? 
 

down moments of your life, and you will 

will it  
 
R:  Yeah.  What will it be, what will the road be like? 
 
P:  Yeah. 

!"##$%&'()*+,-.'Reconsidering the 
future 

!"##$%&'()*+/-.'Reconsidering the 
future 
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R:  So are there any - did any of the assemblies or any part of the assembly help you to do that 
looking up, or to look at the road and see where you were going on your spiritual journey? 
 
P:  Yeah.  

- 
nothing to do with it, but it just made me - it just helped me think a lot for the flickering light. 
 
R:  So the idea of the flickering light? 
 
P:  Yeah. 
 

 
 
P:  Yeah. 
 
R:  Yeah, I can imagine that might do.  Was there any other part that might have done?  Or was 

 
 

 
 

 
 
P:  Yeah. 
 

nything you were doing on the 
way? 
 

 
 
R:  Not your kind of - yeah.  What other stuff did they help you with? 
 
P:  Like, the boy with the hat, when he gave it to the milkman.  Because the boy thought that the 

special to him.  And then the boy felt that it was special that the milkman gave it to the puppy to 
sleep in. 
 
R:  Yeah, to keep him safe.  So, you said that was something that helped you.  How did that help 
you? 
 

- it might 
not just be 
really do like it.  So I thought I should never really believe that and I think people should take gifts 
like that, like, special, even though the milkman did give it to something like a puppy, and I thought 
that was special to him ,the puppy. 
 

 
 
P:  Yeah. 
 
R:  So did it help you think about something you could do in your life? 

!"##$%&'()*+,-.'Reconsidering the 
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P:  Well, yeah.  If I could give something to someone it could really help them out sometimes.  If 

hat to help him through that time. 
 
R:  Yeah, and I wonder if those are a bit like some of that path with the twist and turns there?  

 
 
P:  I think I might be at the beginning of the path. 
 

 
 

come. 
 

 called a blob tree.  Lots 
of different blobs on.  I was just wondering, which of the blobs do you think best describes you 

 
 

- 
 
R:  Which one?  Is it the one on the- 
 
P:  I think -  
 

 
 
P:  Yeah. 
 
R:  Okay. 
 
P:  
more and more things 
to get teached in class assemblies. 
 
R:  To pick up.  So if we just look at those together - 
picked out these three pe

class assemblies helping you be with them more? 
 
P:  Because it makes me think about if, maybe if they had to go somewhere one day, and if I never 

my friends. 
 
R:  So it helps you think about them more? 
 
P:  Yeah. 
 
R:  Do you think that you could do that if you were just on your own somewhere?  So if you just 

- or is there 
something better about class assemblies for thinking about that? 

!"##$%&'()*+,-.'Reconsidering the 
future 
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ve  -  

I think class assemblies really made me think about my friends.  And caring for others as well, and 
s. 

 

one is quite interesting, then, so, explain this one again?  Are you the one climbing up? 
 

oing to get teached in class assembly. 
 

things that you learn? 
 

then we 
went on the Collective Worship, and I think both of them was quite interesting and the next thing 
we go on, I think I will learn more in class assembly in that kind of way. 
 
R:  What sort of things are you learning? 
 
P:  Like, different - in spirituality, different beliefs, and, how different people believe stuff.  And in 
Collective Worship and you get to think to yourself. 
 

 
 
P:  Yeah. 
 

 
 
P:  Mmm. 
 

 
 

 
 

 
 
P:  Yeah 
 
R:  Just climbing  
 

 
 
R:  What do you think it would be like there?  What is it at the top of the tree? 
 
P:  I think, more understanding and stuff.  I think more better, and you learn more stuff than you 
already do now. 
 
R:  With it being a Collective Worship, is there a sense of - 
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it - no - Collective Worship is kind of helping me know who I am more. 
 
R:  And is that in relation to anyone?  Or is - 
helping you to learn about anything else? 
 
P:  who I am - more to be who I am more and know who I am 
more. 
 
R:  Thank you very much Daniel.  So, overall, did you like having these assemblies? 
 
P:  Yeah. 
 
R:  And why or why not? 
 

because she does - she does like different things like Easter and stories and stuff like that, but in 
class assemblies you get - you just do different stories, and 

erent stuff from normal assemblies. 
 
R:  What are the different stories?  How are they different? 
 
P:  Easter stories and Christmas stories are more about - kind of Jesus and stuff.  And in class 
assembly you get to learn more about different beliefs and -  
 
R:   Would - - 
these different stories, and not all Christian stories? 
 
P:  Yeah. 
 
R:  Yeah.  Do you think, um, do you - 

 
 
P:  Yeah.  Because I think we have got a bit of time to think, like in spare time I think we should do 
more of class assemblies, because it helps you learn more than - like, learning about different like 
lots of things or something (?) I think class assemblies are more better because you get to think 
about yourself more. 
 
R:  Yeah, your own thoughts and beliefs.  Did it help you think about your beliefs, as well as about 
you as a person? 
 
P:  Sometimes, I think, because you spoke about different beliefs and I thought of my belief and I 

.  Because different people take their, like muslims, they 
take their belief really seriously, and I look up to some of my friends and they take it really 

seriously. 
 
R:  Did it help support your beliefs?  Or was it a bit different to your other beliefs? 
 
P:  I think it helped support my belief, because you got to learn more about it and how good it is to 
have a belief - it supported my belief. 
 
R:  Thank you.  So, if you could only keep one thing from the class worship we did, what would it 
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be? 
 
P:  I think the pebbles, because they really meant a lot, after class assemblies, because they really 
meant you got to look at them and I like to - all, like look at them, in the class assemblies, and I 
really enjoyed having a look at different ones what my friends liked, what other peoples liked. 
 
R:  Yeah. 
 
P:  Yeah. 
 
R:  And it reminded you of those things? 
 
P:  Yeah. 
 

- were you 
able to think about God when you were doing it, with your beliefs?  Or, were you more thinking 

 
 

 
 
R:  Because I 
granddad and things like that.  Were they quite different - well, they are going to be different times 
anyway.  But, like, is being in a church different from being in a class assembly do you think? 
 
P:  Yeah, because, churches are like more different things than the class assembly, and different 

 
 
R:  Yeah, so it does seem very different.  Thank you so much Daniel, particularly for suddenly 
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Interview 6: Yasir (Other F aith)    Key: R = Researcher, P = Pupil 

 
R:  Great, so, how are you doing today? 
 
P:  Good. 
 
R:  Are you feeling the pollution or is it okay? 
 

. 
 
R:  Okay good.  What did you have for breakfast this morning? 
 

 
 
R:  Some cereal?  Which cereal? 
 
P:  Coco pops. 
 
R:  Coco pops.  Someone else had coco pops.  I only had rice crispies.  No chocolate, terrible!  Do 
you like the milk when it goes chocolatey? 
 
P:  Yeah. 
 
R:  I see.  That was the same as someone else.  And what lesson were you just having?  It was just 

 
 
P:  Yeah. 
 

 
 
P:  Science. 
 
R:  Science.  Do you like science? 
 
P:  Yeah. 
 

that we see - 
d some different class assemblies in the last few weeks and I 

 
 

everyone has a chance to think 
about what they want about like, earth, and what they think about it. 
 
R:  So everyone has their own chance to think about it.  Good.  Is there anything that you think has 
been different? 
 

now we have like, kind of like religious stories, like Christian and Jewish, but you can 
still think about it in your own way. 
 

!"##$%&'()*+,-.'Think for yourself 
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R:  Can you tell me a bit more about that? 
 

 
 
R:  So we looked at some of the prophets from something. 
 
P:  Yeah.  And we think about it our own way.  So. 
 
R:  How do you think about it in your own way? 
 
P:  Compare it to my prophet or think calm and peaceful  
 
R:  Okay, so you could either choose to compare it to something in your religion or you could just 
be calm and peaceful. 
 
P:  Yeah. 
 
R:  Yeah.  And, so did you feel that you could think about the stories from your own religion? 
 
P:  Yeah, because they all have like a key thing  
 
R:  So you could think about the key point? 
 
P:  Yeah. 
 
R:  And how that applies to you.  Than

 
 

. 
 

 
 
P:  Like, the peopl  
 
R:  So in the stories. 
 
P:  Yeah. 
 
R:  There are some themes, one of which might be sharing? 
 
P:  Yeah. 
 

 
 
P:  Yeah. 
 
R:  Or is it sharing with the people in the assembly? 
 

 
 
R:  The theme of them. 
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which are - I can pick them up - which I think are the things - some of the things that were in the 

could pick one - - some people picked more than one - that was their favourite 
part of the four Collective Worships we had. 
 

 
 
R:  Together. 
 
P:  Yeah. 
 

 
 

think about th
. 

 
 

 
P:  Yeah.  Because when they put their hand up then you can relate to what you think. 
 
R:  So when people were thinking about their ideas and their response to something, you could then 
think what yours was and it helped.  Was there something else - 

- 
with the whole school. 
 

five people with you, so we can all think together. 
 
R:  So is that something that you would like to have? 
 
P:  Yeah. 
 
R:  Do you think that it is good to be able to do that as a school as well as a class? 
 
P:  Yeah. 
out of a

. 
 

 
 
P:  Yeah. 
 
R:  Is there another word that you think is - describes one of your favourite parts? 
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P:  Because when you just start looking at the candle, it kind of makes you think more.  So.  Makes 
I just look at a 

candle and think about stories because it helps me, so I think the candle is important. 
 
R:  So you say it helps you to look at the candle when y  
 
P:  Yeah. 
 
R:  How does it help you? 
 
P:  - . 
 
R:  Does it make you - does 
is just make you think? 
 
P:  It just makes me think.  Yeah.  About the stories, and, yeah. 
 

favourite thing? 
 
P:  No, not really.  Actually, maybe the pebbles. 
 
R:  Maybe the pebbles? 
 
P:  Yeah.  So, when you got to pick one.  So if you picked one you just think, about like how you 
have an individual like pebble that you like  
 

 
 
P:  
because I - 

. 
 

ound the candle?  What would the candle be, if the pebbles are us?   
 
P:  Something special maybe. 
 

 
 
P:  Sense. 
 
R:  Thank you.  Is there something that was a least favourite? 
 

 
 
R:  Ending. 
 

 
 
R:  What was fun about it? 
 
P:  Like, the main bit of the story and everything, but then, when we end it, but because I really 
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want to hear more about it but we end it, so. 
 
R:  So do you want to hear more about the story? 
 

 
 

- 
 
P:  Not together. 
 
R:  Not together as well. 
 
P:  Yeah. 
 
R:  And, so would you have liked them to have been longer, or do you think the ending would still 
be your least favourite part? 
 

ast favourite part. 
 

 
 
P:  Yeah but you always have to end something. 
 

[wrong name], I have no idea why: my brain is mush 

one and tell me a bit about that assembly?  Maybe what we did, what we heard, what you thought 
about, what you felt? 
 
P:  Well, the last one with the mountains, where this man tried to look for God everywhere, and he 
tried to look in places like in the mountains, the fire, but actually, they looked there - he looked 

- 
 that 

God is always going to be in a calm place. 
 

 
 
P:  Yeah.  Because a calm place is a really good place. 
 
R:  And - So that was the story - did it make you think about anything? 
 

 be loud.  Just to be calm and patient for things. 
 

yourself or just about Elijah? 
 
P:  Well, kind of myself, but, yeah. 
 
R:  Yeah.  And how did you feel during that assembly? 

!"##$%&'()*+*,-'Direct response to 
stimulus 
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P:  I felt kind of calm.  yeah.  And, like, 
those places.  But then because it was at the end and I realised God likes calm places. 
 

Did it seem - so you were wondering all the way through. 
 
P:  Yeah. 
 

 
 
P:  Yeah but then at the end he found him in a calm place and it made sense. 
 
R:  Did it make sense for you and what you think? 
 
P:  Yeah. 
 
R:  Thank you.  So if we pop - would you like to tell me about another one? 
 
P:  Maybe the star one. 
 
R:  The star one. 
 

who found the stars and kept on throwing th

other person threw the star into the sea he, um, he said that that star made a difference.  So then 
maybe I thought that at the end maybe like that man would help to do the stars 

But then when he thought about it I thought he was going to help him or something. 
 

 
 
P:  Yeah. 
 
R:  So do you think that - - 
did you think about yourself with that and what you would do? 
 
P:  Maybe I was that, like, thing throwing the animals into the um sea because 

. 
 
R:  So it made you think about lots. 
 
P:  Yeah. 
 
R:  Thank you very much.  You remembered a lot about those ones.  So if I just pop those to one 
side now, and then do you want to get your own responses? 
 
P:  Yeah. 
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P:  Yeah. 
 
R:  Could you - could you pick one and tell me why you made that response? 
 
P:  Well the last one, when that man was finding a mountain, well, I found a secret desert where I 
was on this like calm place with sea. 
 
R:  So this was a calm place? 
 
P:  Yeah. 
 
R:  And why did you find that place? 
 

someone could come with me, like a friend or family could come and visit. 
 

 
 
P:  Yeah. 
 

come and visit? 
 
P:  Yeah. 
 
R:  You would be alone. 
 
P:  Actually probably not because I could have a pet animal into the sea. 
 
R:  The world would be there as well, and things like that.  And it looks like a nice sunny place to 
be as well. 
 
P:  Yeah. 
 
R:  Calm and sunny.  Could you tell me a little bit about this one?  Would you mind? 
 
P:  Yeah.  Well, I thought that, like, I put my name in it because, well, my pattern - I found my 
pattern quite interesting, it looked really nice and I thought I might as well. 
 

. 
 
P:  Yeah. 
 
R:  What was - - 
 

- 
 

 
R:  So it was yourself and it was reflecting that. 
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P:  Mmm. 
 
R:  That kind of, you were nice as well. 
 
P:  Mmm. 
 

 
 
P:  Yeah.  Um, so this one is about sharing.  So, this guy is giving a game to someone because he 

 
 
R:  So are they both now happy? 
 
P:  Yeah. 
 
R:  Because they shared it. 
 
P:  Yeah. 
 
R:  What do you think would happen to the game after that? 
 

 
 

- 
 
P:  Play with each other. 
 

ways that sometimes people think about spirituality.  So the first one is that we have a life journey 
where we travel along and we grow older and we might get a job, and have a family, and all those 
stages of life.  But we also have a spiritual journey which is how inside we kind of develop and how 
our faith grows.  Some people might think of it as food for the body, so we need this food for the 

people might think of there being an outer self that people see, and an inner self that we keep to 
ourselves and only share sometimes.  Does one of these make more sense to you? 
 

 
 
R:  So the journey. 
 
P:  Yeah. 
 

ney as well.  So if we take that example, do you think the 
assemblies or any part of the assembly we had helped you to develop on your spiritual journey?  
That was a turn in it or a - an up or a down or- 
 
P:  Yeah, because I learnt quite a lot about different people and what they done, even though it was 
Christian and Jews, so, yeah. 
 

!"##$%&'()*+,-.'Direct response to 
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R:  So how- 
 
P:  I learnt a lot about them, so. 
 
R:  How did that help your spiritual journey do you think? 
 
P:  Because it makes me know more things and makes me grow. 
 
R:  So having- 
 
P:  My brain grows. 
 
R:  So have that awareness helped you to develop your own maybe?  Good, were there any points at 
which it felt like, was a - was an up or was a down as well? 
 

 
 
R:  Most of them were up.  Why would they go up? 
 
P:  Because it just makes you think

 
 
R:  So it was the chance to think that was important? 
 
P:  Mmm. 
 
R:  Thank you very much.  So the final - - 

 
 
P:  Yeah. 
 
R:  Lots of blobs on.  Which blob do you think best describes you during the Collective Worship 
and can you explain -  
 
P:  Maybe the one swinging on the tree there? 
 
R:  That one?  Why have you chosen that one? 
 
P:  Well maybe because its - - before class assembly I 

about what happened. 
 
R:  Do you think it increased - I like the swinging forward - do you think it increased your 
knowledge or your own faith? 
 
P:  Yeah.  Maybe my knowledge but probably not my faith  
 

- did you feel you had time to - to think or 
pray or be yourself, or did you find you were mainly thinking about something else? 
 
P:  Mainly thinking about something else, but sometimes it made me think about stuff, yeah. 
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R:  So occasionally there were moments but most of the time you were thinking about things from 
the perspective of swinging forwards.  
you said this was the start of the assemblies.  Would you carry on swinging, or would you go 
somewhere else? 
 

going to stay here, and maybe if you have another class assembly I might climb up here, and jump 
on there and stop there. 
 

 
 
P:  Yeah. 
 

 
 
P:  Because I  
 

- 
 
P:  Finally. 
 

 
 
P:  Yeah.  We just had our own time and space to think.  

. 
 

 
 
P:  Yeah. 
 

s a good use of our time to have that? 
 
P:  I think it - yeah, because first of all you learn about things, and you get time to think and we 

, so, that just helps you have time to think. 
 
R:  Yeah, time just to think.  So if you could only keep one thing from the Collective Worships that 

 
 

 
 

 
 
P:  Yeah. 
 
R:  Why would you want to keep them? 
 

thought when I was younger, and it will just make me think about what we did in school. 
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P:  Not all the answers, but most of them. 
 
R:  But not all of them. 
 
P:  Mmm. 
 

 what you 
 

 

once in a lifetime. 
 
R:  So you are on that journey as a Muslim? 
 
P:  Yeah. 
 
R:  And then- 
 
P:  So you have to go to journey in a, um, Mecca, in Saudi Arabia, and when you go there you learn 
about a lot of stuff, how we worship God, um, the Kaaba, and the stone from heaven.  Yeah. 
 
R:  And you know quite a bit about it - what do you think the difference is in being able to go there? 
 

 
 

g.  So do you think, um, this is now me taking a really 

about something, in the Collective - in the class assemblies - were they similar or was there a 
difference? 
 
P:  I think there was a difference because we were learning more about spirituality, but in RE we 
were kind of doing, maybe, like, we had to write about what we thought but not all of it, but then, 

think about what you want. 
 

 
 
P:  Instead of writing it down. 
 
R:  T  
 
P:  Not really. 
 
R:  Did you - were you, um, were you glad to be in - part of them? 
 
P:  Yeah. 
 
R:  And did you find - because I spoke to you a while back before - did you find that you were able 
to, um, to feel comfortable as yourself, even when there was a Christian story?  Did you still feel 
comfortable with that? 

!"##$%&'()*+,-.'Think for yourself 
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P:  Yeah, because - I can still 
relate to it. 
 
R:  So you can still relate to it? 
 
P:  Yeah. 
 
R:  And feel comfortable.  Thank you very much. 
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Interview 7: Ollie (Agnostic)    Key: R = Researcher, P = Pupil 

 
aid and give them 

 
 
P:  Science and doing - - 

 gotta put them together.  Like the one with just a black 
- 

 
 

 
 
P:  Yeah. 
 
R:  That sounds good.  And what did you have for breakfast this morning? 
 

 
 
R:  Was it like a cereal? 
 
P:  Yeah. 
 
R:  What was it like? 
 

 
 
R:  Mmm.  Are they honey?  Are they quite sweet? 
 
P:  Yeah. 
 
R:  Sounds very nice.  I just had rice crispies.  So, I was wondering today - 
the side for one moment - um, if you - 
assemblies over the last four weeks, I was just wondering: have you noticed anything about them? 
 

paper, of, like, something that I - well yesterday we did something that we were searching for.  I 
 

 

maybe talk about that in a minute.  Is there anything else - ve said that they were a bit more 
religious -  
 
P:  Not really. 
 

- - were 
part of the Co
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R:  Yeah, so in the four class 
part?  You can take one of these words. 
 

 
 

 
 
P:  Because I let my ideas out of what I, like, one of them we done was, like, who [you loved, I 
think]? and things that you liked, I think, and I just got to draw what I thought, so. 
 
R:  Why was it good to be able to draw it? 
 
P:  Because, it, like, last longer, because if I keep on thinking about it I might, like, one day forget, 
but if I have it on a piece of paper I can just keep it in a drawer, or at school, and then I can look 
back at it. 
 
R:  So being able to keep your ideas?  Mmmm.  Is there another one that you think was a favourite 
part?  Some peopl  
 

 
 

 
 
P:  Because, um, when we read the stories we - well it was telling us about something else and one 
of them was - a of things.  So one of them was with the boy that got the hat 

was sad for it, and then he realised that it was for a dog, or something that he found - the milkman 
found, and then he was all happy - he was happy for it. 
 

- sorry, we had Mrs W singing there - um, yeah, 

s  
 

 
 
R:  Having the story. 
 
P:  Yeah, kind of because, the class assemblies that - 
- we look - we just - we usually got pictures up and, like, spoke about it.  Like, one of them was 

- 
 
R:  The Philippines. 
 
P:  Yeah, we just - we looked at that and  - 

 
 

 
 
P:  Yeah. 
 
R:  Okay, so you remember a couple of the ones where we just looked at a picture and thought 

!"##$%&'()*+,-.'Requiring response 
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about what that might show, so the story is a bit different? 
 
P:  Yeah. 
 
R:  Is there anything that was a least favourite part? 
 

 
 
R:  Can you tell me a bit about that? 
 
P:  Because I really like talking, 

, because, like, I just like talking. 
 
R:  What sort of talking would you have liked to have done in the class assembly rather than 
silence? 
 

 
 

 
 
P:  Yeah. 
 

t? 
 
P:  Not really. 
 

say - see if you remember anything about any 
pictures here. 
 
P:  Hat. 
 

 
 
P:  I remember that one, that was with the girl or boy chucking the starfish into the sea again. 
 
R:  Yeah, what can you tell me about that? 
 

 
 
R:  Do you remember why the girl or boy was doing that? 
 
P:  I think because, it was like- 
 
[Phone rings] 
 
R:  Sorry Ollie, can you hold on to that thought- [answers phone] What was the thought Ollie? 
 
P:  Because he or she saw like loads of starfish just sitting in the sand and thought, um, might help 
some of them, not all of them, but it will change it if - they save one, a couple, so, they just saved 
some.  And then I think there was a person that thought that the girl or boy was crazy just saving 

!"##$%&'()*+,-.'Feeling a sense of 
calm or peace 
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single one still there.  Like, they might, they might all just, like, save one family of them and that 

. 
 

remembered the story - did it make you think of anything? 
 
P:  
helping my - 
young - the oldest i
because its too high, so once I helped them all by - because we have this barrel thing and I moved it 
next to it so they can get down, and I put another chair, like, a little chair next to it so that its like 
stairs, so they could get down  
 
R:  Making a small difference that makes a big difference to them.  And how did you feel during it?  
Did you feel good about it?  Or sad about the starfish?  Or worried?  Or pleased? 
 
P:  Kind of sad, and pleased at the same time.  Pleased because some of them got saved and sad 
because, like, some of them, well most of them were still, like, got a chance of dying, so kind of 
made me feel sad. 
 

You said something about a search, and that you were confused by the search? 
 

 
 
R:  So this was from the end of the Collective Worship. 
 
P:  Yeah. 
 
R:  Do you remember what the person had been searching for?  I think all our brains were a bit 
addled after the talent show. 
 

 
 
R:  Do you remember where the man found God?  It was Elijah. 
 
P:  In a cave I think. 
 
R:  What was it like at that time? 
 

 
 

 we get these out.  So that was 
the first, the second? 
 
P:  That was the first, that was the second, that was the third and that was the last. 
 
R:  So this was the person in the cave? 
 

!"##$%&'()*+,-.'Direct response to 
stimulus 

!"##$%&'()*+/-.'Making connections 
to understand the past 



!"#$
$

P:  Yeah. 
 
R:  What was -  
 
P:  That is a torch to se . 
 

 
 
P:  Yeah, 
you might want something to help you. 
 
R:  Mmm, and to protect you.  In the end - so there were three things, there was the fire and the 

calm, peace.  Do you think that - 
drawing - is it the searching or the finding? 
 

- - the way I done it, it kind of looks like 
finding because the smile - happy that he found God - and it kind of looks like searching because of 

 
 

when you fin
like to tell me about? 
 

 
 
R:  So if you think that they went with each of these assemblies that might give you a clue because 

 
 

 
 
R:  I think it was like that. 
 
P:  Yeah, I know that was there. 
 
R:  What was this one about?  Do you remember? 
 

 
 
R:  So the story was that Moses had be

 
 

 
 
R:  Do you remember either of these ones? 
 
P:  I think I remember that one. 
 
R:  Yeah?  The starfish. 
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R:  So, if its helping, can I ask about - 
like to save in the world and to help and to look after, so are these all the things?  A fair few.  

and all three of these - why have you - t 
about Playstation Three? 
 

like, to save it - well not to save it but, er, kind of save it, because if like, they start to try and ban it 
lly want them to, so I kind of really, like save it there.  And that one is for giving, and, 

like because sometimes I play with my brother on Fifa and we use - well last time we did we had, 
well we ordered pizza or something, and we got pizza to share in my room, and then we played 
Fifa, and I, because I had beaten him 7-3 I think, I let him get some goals and then we just carried 
on. 
 
R:  So you were giving him something? 
 
P:  Yeah. 
 
R:  So you let him have the goals.  Is there anything else with that one? 
 

 
 

tant but you were prepared to share it and give something to 
someone with it.  So is this that it - because this was about ourselves - 
this one? 
 
P:  Because I always play on my playstation after - well, I get home from school and then I, like, 
speak to my mum and my sister and my brother, and then I go and watch TV, and then I usually go 

it. 
 
R:  So you can play with your friends? 
 
P:  Yeah, so we can play on Fifa, and GTA and me and X can play on a game called Call of Duty 
Ghosts - 

 
 
R:  Is it less than that now? 
 
P:  Nineteen days I think. 
 
R:  Exciting.  Thank you so much for sharing those Ollie.  If we just pop them to the side.  So, 

t
life, we get older, we might get a job, have a family, those things, but as well as the life journey, 

- we develop how we think and what we believe in and 
things like that.  Some people think of it kind of as food, and that we need food for our body to help 
it grow and be healthy, but also a different sort of food for the soul, so not this sort of food but 
something 

!"##$%&'()**+,-'Making connections 
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only share occasionally.  Does one of these make more sense than the others for you? 
 

 
 

 
 
P:  Kind of. 
 

any part of the assemblies kind of helped you to think about the spiritual journey, or what food you 
need for your soul, or it gave you something for your soul, or if it helped you to develop the inner 
part of who you are? 
 

 
 

 
 
P:  Not really. 
 
R:  Did it make you think about anything?  About any of your thoughts or your beliefs? 
 

-  
 

it make 
you think about who you could be?  Or how you could act?  Or something that you believe in? 
 
P:  Kind of.  Like something I could believe in. 
 

 
 

 
 
R:  What did it help you believe in?  Or what did it make you think about believing in? 
 

well because I - 
believe in God more, because, all the things it, like, in the assemblies that we done, like, all the 
good and bad things made me think more, like, who would do that.  Like, God would do it when 

things. 
 
R:  So it made you think that some of the good things that happen are because of God, and some of 
the bad things are because of things that we do?  Is that right?  Thank you, is there anything more 
that you want to tell me about that? 
 
P:  Nope. 
 
R:  Thank you very much for sharing because I know that a lot of 

tree here, I was just wondering, which blob do you think best describes you during the Collective 
Worship?  Could you pick o  
 
P:  I think that one, because when we do the Collective Worship we always, like, spend time, like, 

!"##$%&'()***+,'Sensing something 
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, and in a way that one, like, because we 
help each other sometimes. 
 
R:  How do you think we help each other in Collective Worship? 
 

and then some people say, like, explain it in, like, more better way, like, kind of, so say someone 
- for like you had to draw - with the one that we did yesterday, and then I think F or G, 

just drew what I thought. 
 

- 
these thoughts together or do you think we could do them on our own? 
 
P:  
share it with each other

 
 

are? 
 
P:  Yeah. 
 
R:  Thank you.  So did you like having these assemblies? 
 
P:  Yeah. 
 
R:  Can you tell me why you did? 
 
P:  Because we could speak to each other about things and we could draw, like, things that we liked 
and what we were searching for, and we got to like hear stories about people, like when they were 

or then they be sad.  So, it just made me think of, like, feelings of people, because the one yes-
no, the one with the milkman, the boy or girl, I think it was a boy?  Yeah.  They - they were sad, 
and then they either were happy or jealous because the dog had a home and it was using - the hat 

have the dog. 
 

 
 
P:  Yeah.  Because, like, sometimes, like, well it just uses up the time that we have spare, so, um we 
can speak to each other and we can share our thoughts with everyone

 
 

? 
 
P:  Drawing.  And like, nearly everyone gets to share an idea if they want to but in assembly, like, 

 -something 
you can share - everyone can share something 
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nk 
- if - 

you think we should make time for them at the end of the day? 
 

 
 
R:  So I guess the question is, is it a good use of time w
do, or is it something where we - 

lesson done? 
 
P:   
 

here you are? 
 
P:  Yeah, kind of. 
 

 
 
P:  Yeah. 
 
R:  Can you elaborate?  Or are we a bit stuck? 
 
P:  Bit stuck. 
 
R:  Okay.  Um, if you could only keep one thing about them then - 
a bit of 
only keep one thing, what would it be? 
 

more longer, and the stories because it kind of gives - like - tells you what other people could feel 
sometimes.  Like, because sometimes in stories you might - it might show their emotions, and, like, 
because people might be happy and then -  how they react 

act when they feel certain things. 
 
R:  And maybe how you could act as well.  Thank you very much Ollie.  Is there anything you feel 

 
 
P:  No. 
 
R:  Thank you very much. 
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Interview 8: Alissa (Christian)    Key: R = Researcher, P = Pupil 

 
 
R:  This one, and  
 
P:  Topics.  I mean, science. 
 
R:  Were you just finishing science? 
 
P:  Yeah. 
 

 
 

he moon changes, and there was eight phases of what 
the moon changes to. 
 
R:  So you were learning about the phases of the moon?  Did you hear the rap?  I love the rap.  
Brilliant.  And what did you have for breakfast this morning? 
 
P:  Toast. 
 
R:  With anything on it? 
 
P:  Butter. 
 
R:  Did it all melt in? 
 
P:  Uhuh. 
 
R:  Yummy.  I had rice crispies. 
 
P:  My sister had jam, strawberry jam. 
 

 
 

 
 
R:  So you just had butter.  Sounds good.  So, I wanted to ask you a bit about the different class 

anything about them? 
 
P:  That they all reflect on life. 
 
R:  Can you explain that a bit more? 
 
P:  Well, the first - well t

one was. 
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things - 
 

 
 
R:  Yeah, so it was with others. 
 

 
 

 there anything else that was a bit different 
- the class assemblies. 

 
 

 
 

 
P:  The careers. 
 
R:  They are a bit different from the careers assemblies.  How are they different from those? 
 

- what you might be. 
 
R:  So is, um - were these ones about what you think about and the other ones were looking at what 
you might decide to be?  Who you might decide to be?  Okay.  If I give you some of these words - 
these are words that I think were included in the assemblies we had.  So, just the last three that we 
had.  And could you pick - 
were your favourite part?  So if you cold pick one you think was your favourite part and tell me 

 
 
P:  Well 
which is a sign of God for me. 
 

n of God?  Why is that a good 
thing to have in our class assembly?  To have that sign of God? 
 
P:  It gives people a chance to pray. 
 

that similar to w  
 
P:  Similar. 
 

 
 

- well all the ones 
 

 
R:  So you remember the bit that we say with the candle? 
 
P:  
lit the candle. 
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- 

did - so some people have been remembering when we had an assembly with the penguins in a 
huddle - l of these - and sometimes - one time I read a 
story about Dogger, and one time I read - we looked at a picture from the Philippines.  Do you think 

assemblies? 
 
P:  New. 
 

before? 
 

 
 
R:  So, like with the picture of the Philippines or the story of Dogger - like if you were saying that 

  
 

 
 

- has that helped you?  Is there another part that 

bit about that? 
 

 
 

 
 
P:  It helps me to relax and be calm. 
 

way to relax and be calm? 
 
P:  . 
 
R:  What you might do.  Thank you.  So it gives you that time.  Is there anything else that you had 

 
 
P:  Well, the reason that I chose that was because I want, like, the, well I really want sometimes to 

. 
 
R:  So is it that you want some more time at 
if, um, if we had longer, and had more time, would the ending still - would that make the ending a 
better part, or do you think it would still be your least favourite? 
 
P:  It would be a better part. 
 
R:  So you want a bit more time.  Is it a bit more time drawing?  Is it a bit more time being still?  A 
bit more time with the candle? 
 
P:  A bit more time having space. 
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ere anything 

each of the worships, and I was wondering if you could tell me a little bit about one of them?  So 
could you pick one and tell me a bit about the worship, and maybe what you thought about or how 
you felt?  So -  
 
P:  Mmm - I mean, the - this one. 
 
R:  The starfish.  The third one.  What can you tell me about that one? 
 
P:  Well, when I did it I drawed - I drawed the star and then cut it out and then I did it - prayed to 
God, with a prayer. 
 
R:  So you wrote a prayer.  What was your prayer about? 
 
P:  About creating the world and having all - and creation of the great things that we have. 
 
R:  So why did that Collective Worship - that assembly, make you think about - or help you with 
that prayer? 
 

ure. 
 
R:  It just came - came out.  Do you remember what the story was behind this one? 
 
P:  Think it was a little girl who was chucking the starfish in the sea. 
 
R:  And do you remember why she was doing that? 
 
P:  She was trying to save them, so they don  
 

he think? 
 

 
 
R:  But she thought that she should carry on.  Do you remember why? 
 
P:  And try and save them. 
 
R:  And try.  How did you feel when you heard that story? 
 

- - 
something for someone. 
 

it make you think anything?  
No.  But it was happy.  Do you remember anything from this last assembly we had?  So if we look 
at the response as well.  Do you remember what the story was and then what you created?  No.  
What have you drawn then?  And can you tell me about it? 
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underneath.  Did you hide it on purpose? 
 
P:  I put -  . 
 

 
 
P:  
any. 
 
R:  So one of the things - so 

- was there anything from the story that helped you think how you 
could look for it?  What you could do? 
 

 
 
R:  Not sure?  But it made you think of that?  Thank you very much.  Do you want to tell me about 
your final response that you created? 
 
P:  It was the first one. 
 

 
 
P:  flowers - 

. 
 
R:  Oh, so someone had given them to you, but you gave them then to your grandma.  And how did 
that make you feel? 
 
P:  Happy.  
really sad when she was poorly I tried to make her feel better. 
 
R:  And were you able to? 
 
P:  And she was happy when I gave them to her. 
 

 
 

 
P:  . 
 

at you can share.  Thank you very much for that.  If we just pop these to 
- 

 bit like a life journey 
- we have a life journey where we grow older and we might go to university, get a job, have a 
family, but we also have a spiritual journey where in our kind of thoughts and our beliefs and 
maybe our awareness of God we develop as we go.  Some people say that we need food for our 
bodies to grow and be healthy, but that we also need a different sort of food for our soul.  And some 
people say that we have an outer self which people see, but also an inner self we keep hidden and 

ften share.  Does one of these make more sense than another one? 
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R:  So the food.  So if we think about that, um, I wanted to ask, did any of the assemblies or any 
part of the assemblies that we had help you to think about or give you any food for your soul?  

felt like it gave you a - um - just something that you could think about, or just helped you with a 
belief that you had? 
 

 
 
R:  Can you tell me a bit more about this idea of life? 
 
P:  If you have food for your body and food for the soul, then your life will continue, instead of end. 
 
R:  So do you think that the assemblies helped you - helped to give you life?  Can you explain a bit 

to say.  But in some way they did give you a bit 

during the Collective Worship?  So can you pick one you think best describes how you were during 
the Collective Worship and can you tell me a bit more about it - so can you explain why? 
 
P:  That one or that one. 
 

 
 
P:  

. 
 
R:  So it - it helps you to - 

- and also 
when the music plays.  So the people are looking pretty happy, so is that how you feel at those 
times?  Mmm.  Why -  
 
P:  Well that one and that one are happy. 
 
R:  Yeah.  So there are quite a few happy people in there.  Why did you choose these two? 
 
P:  Because they looked the happiest. 
 
R:  And it was a really happy time. 
 
P:  And so does that one a bit. 
 

well. 
 
P:  And if the tree was like the happiest and the saddest then I would go at the top as well. 
 
R:  Mmm. 
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P:  Because there are some sad people at the bottom. 
 
R:  So being at the top of the tree is happier.  What do you think is at the top of the tree?  What are 
people trying to get to? 
 
P:  The top. 
 
R:  Just the top.  What do you think the top might be in Collective - in our class assemblies? 
 
P:  Happy. 
 
R:  Just being really happy.  Mmm.  Thank you very much.  So, did you like having these 
assemblies? 
 
P:  Uhuh. 
 
R:  And can you explain why?  What was good about them - you liked having them? 
 
P:  The candle. 
 
R:  The candle, and that moment.  Was there - 

 
 
P:  Mmm. 
 
R:  Can you tell me a bit about why? 
 
P:  Because if you believe in God and you want to - 

. 
 

  
 
P:  Only to the people that believe in God. 
 

 
 
P:  Sometimes. 
 

g - I think I 
might know the answer - what would it be?  If we had to squish it into a really short time, what 

 
 
P:  RE. 
 

keep?  So, we can have - we have all our lessons, but for our class assemblies we can only have two 

s obviously important to you, 
- wondering? 

 
P:  Candle and drawing. 
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to tell me about anything.  Thankyou. 
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Interview 9: Matthew (Theist)    Key: R = Researcher, P = Pupil 

 
- sadly.  

Okay.  So, it was just about to be assembly - what did you have for breakfast this morning, just to 
start us off. 
 
P:  Biscuits. 
 
R:  You had biscuits?  What sort of biscuits? 
 
P:  Plain digestives. 
 

- is that what you usually have for breakfast? 
 

 
 

 
 
P:  No. 
 
R:  You just - you just- 
 
P:  I just eat anything. 
 

 
 

- the biscuits today. 
 
R:  The biscuits today? 
 
P:  I ate the whole packet to myself. 
 
R:  A whole packet for breakfast? 
 
P:  Not today, but. 
 
R:  Oh, okay, over time. 
 
P:  Yeah. 
 

 
 
P:  Over like three days. 
 

ad some different class 
assemblies in the last few weeks, have you noticed anything about them? 
 
P:  No. 
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So have you - erent compared with the class assemblies we had 
before? 
 

 - all we did in class assemblies is read a book. 
 
R:  Mmm, so we maybe just read a book? 
 
P:  Yeah. 
 
R:  Yeah?  What - d: the huddle of penguins. 
 
P:  Oh yeah. 
 
R:  We looked at something, and the picture of the Philippines, something that had happened.  So 
one of the differences is that - - so are we doing different things?  We doing a bit 
more?  Are we doing - 
 
P:  
any - well, anything to do with football in these class assemblies, and I did. 
 

 
 

- and it was a bit weird about a starfish. 
 

 
 
P:  And - - I did this -  
 
R:  So, if we go back over a few things.  So, these are some words of some of the things that I think 

- the last four.  And I was just wondering what 
your favourite part was, and if you could tell me why it was a favourite part. 
 

one question quickly: space. 
 

having space. 
 

 
 

onary later. 
 

 
 

 
 
P:  Uh, well, um.  I picked it because I do like drawing, but try and not do much in school, because 
people like to take the mickey out of me, so - not many people - 
 
R:  Do they - So that happens in art usually? 
 
P:  No.  Just normally when - normally, just - normal school days. 
 

!"##$%&'()*+,-.'Experiencing 
different ideas 

!"##$%&'()*+*-.'Experiencing 
different ideas 

!"##$%&'()*+/-.'Experiencing 
community 
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R:  Mmmm. 
 
P:  People just take the mickey of me, and then no-one gets - not - because I like drawing. 
 

 
 
P:  Yeah. 
 
R:  And did you feel you were able to?  In the class assemblies? 
 
P:  Well, sometimes.  Sometimes I just feel like I just want to make something. 
 
R:  But it gave you that opportunity to do it?  Is there anything else that you thought was a favourite 

 
 
P:  Maybe the story bit, because normally the class likes just hearing stories, so. 
 
R:  Do you thin - like the class book 
- is it the same as that or is it different to that? 
 
P:  
connected to like a reason or something to do. 
 

 
 

 
 

 
 
P:  No. 
 

-  
picked it out as a favourite part. 
 

 
 

 
 
P:  Well, when - Um, when like, 

- err, sadness, and then everyone 
 

 
 

 
P:  Well, sometimes, yeah, but the reason to have them is so you know how it feels like to have 
some emotions. 
 
R:  So the story gives us a chance to - to know what it can feel like? 
 
P:  Yeah. 
 
R:  To have those emotions.  It might be interesting to think, when we look at the different stories 

!"##$%&'()*+,-.'Requiring response 

!"##$%&'()*++-.'Experience different 
ideas 

!"##$%&'()*+/-.'Learn from 
ideas/beliefs 

!"##$%&'()*+0-.'Making connections 
to understand the past 

!"##$%&'()*+1-.'Reconsidering the 
future 
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that we had, if there are any you preferred, and any not and why.  Is there anything that was a least 
favourite thing? 
 

 
 

 
 
P:  - some - many people are just, like to move about, 
not to sit in the quiet. 
 
R:  Mmm.  So is it other people moving? 
 
P:  No - - I like moving about a lot. 
 
R:  Right. 
 

and his friends, we all laughed, and then I nearly got kicked out of sea cadets. 
 

 
 
P:  Yeah.   
 
R:  Okay.  So did you feel that this was a special occasion. 
 
P:  Yeah. 
 
R:  When you needed to be still, but - 
 
P:  And quiet. 
 
R:  And you found that hard? 
 
P:  Yeah, because [name] and his friends - -  
 
R:  Sounds very complicated. 
 
P:  Yeah. 
 
R:  What about in the class assembly?  Did you have that same feeling? 
 
P:  Well, yeah, coz I do like moving about a lot, but, um, there is a time to be still and quiet. 
 
R:  Mmm.  Did this feel like a time? 
 
P:  Yeah. 
 
R:  Or did it feel - 
 

 
 

!"##$%&'()*+,-.'Time to think 

!"##$%&'()*/0-.'Time to think 
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P:  Yeah. 
 
R:  So, for some of them it was hard but some of them you liked it? 
 
P:  Yeah. 
 
R:  Which - did it get easier?  Or did it just depend on the day? 
 

- 
want everyone to be quiet. 
 

 
 
P:  Yeah. 
 

- - to to just to let 
it be rather than anything more.  Right if I move these.  So, we talked about some of the pictures - 

good.  So if we just have a quick look.  So these are a picture connected to each of the stories.  Can 
you tell me a bit about them?  So do you want to start by telling me a bit about a story that was a 
good story, and one that was a difficult story?  So that was a good story, the starfish one. 
 
P:  rts my feelings, because 

egg on it.  So the egg fell off and I saw a dead bird on the floor. 
 
R:  Oh goodness.  That must have been hard.  And so, that - it made you think of that time? 
 

 
 
R:  So what did it make you think? 
 
P:  Err, it made me feel a bit upset, but also a bit happy, because the young girl was trying her best 
for it. 
 
R:  And did it make you think about anything for you? 
 

 
 
R:  Not really.  So it made you think about the nest.  Did it make you think about anything that you 
could do? 
 
P:  Well, yeah, because if - if I see like a bird on the floor, no, no, not like a bird.  If I see an animal 

. 
 
R:  But you want to? 
 
P:  Yeah. 
 

 

!"##$%&'()*+,-.'Making connections 
to understand the past 

!"##$%&'()*+*-.'Direct response to 
stimulus 

!"##$%&'()*+/-.'Reconsidering the 
future 
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P:  Yeah. 
 
R:  So that was a story that you liked that you thought was a good one.  Was there one that you 

 
 

-  just 

 
 

- this story - so in this story there was a burning bush, so that made you think, 
 

 

waves and making all their water blood. 
 
R:  So it just made you think- 
 

 
 

 
 
P:  Yeah, because like in - 
mostly believe it. 
 

 
 

 
 
R:  What does God do then? 
 
P:  Well, he can send people to - save people, but not make sea blood. 
 
R:  Ah, so he - some of the things he can do, so he can- 
 
P:  Yeah, talk to people in their minds, but not like, set a bush on fire like that. [Clicks.] 
 

 
 
P:  Yeah. 
 
R:  Why -  
 
P:  Yeah I know. 
 

 
 

 
 
R:  Do you ever pray? 
 

!"##$%&'()*+,-.'Inclusive 
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P:  Nah. 
 
R:  No. 
 
P:  None of my family do any [of those?] things. 
 
R:  So  
 
P:  No. 
 

- so there was a burning bush, 

you to do this thi

could happen? 
 
P:  Yeah. 
 
R:  So if we took that bit of the story, did that make you think of anything?  Or feel anything? 
 
P:  Well yeah a bit, because I was at this place once - well, I think it was Royal Banham Zoo, and 

 
 
R:  And what did you end up doing? 
 
P:  Not doing it. 
 

 
 
P:  No, because it was like fifty metres high. 
 

from this, or respond to it, and I think you found it quite difficult - the idea of doing something 
- is that right?  Was it - sorry, did you want to tell me anything?  

Was that a deep sigh. 
 
P:  Maybe a little bit.  Because the slide was like straight and then curved, and then - 
 
R:  So like the slide? 
 

 
 
R:  Did, um, so how did you feel when there was this Collective Worship saying you could do, like 
Moses did do it? 
 
P:  
really have anything to respond to it. 
 

 do something, or did it 
 

!"##$%&'()*+,-.'Making connections 
to understand the past 

!"##$%&'()*++-.'No reflection 



!"#$
$

 
 

 
R:  Not sure.  It would be interesting with the starfish, here, that it did, a bit.  That you did think of 

created it -  planned to create a football. 
 
P:  No. 
 
R:  So why did you create a football do you think? 
 

 
 

 
 
P:  And I want - um, nd any 
good football - 

- 
thing? 
 
R:  Oh, yes. 
 
P:  That, and I d  
 
R:  So it got confused. 
 
P:  Yeah. 
 

 
 
P:  So I got it for free.  Near enough. 
 

 
 
P:  Four pounds. 
 
R:  So, th

 
 

bit. 
 

- material things - 
more to do with who we are on the inside.  And what about - can you tell me about this one?  So 
this was the starfish one.  So you drew a starfish and you wrote something on it. 
 

- 
 

 

!"##$%&'()*+,-.'Literal reflection 

!"##$%&'()*+/-.'Reconsidering the 
future 
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R:  So what were those things? 
 
P:  Well, normally people are normally in a mood, when I wake up, especially my mum.  And then, 

. 
 

 
 
P:  Yeah. 
 
R:  Thank you very 

s also a spiritual 
journey which is how our beliefs or our thoughts or our awareness of God or what we think 

also some food - so other people think about the fact that we need food for our body to make sure 

so an 

than the others? 
 
P:  That one. 
 
R:  The outer self and the inner self.  So I was just wondering if any of the class assemblies helped 
you to develop or think about something for your inner self? 
 

I try to, 
. 

 
R:  Yeah, so you find it hard to say your feelings? 
 
P:  Yeah. 
 
R:  But did it help you to think on the inside? 
 
P:  Yeah. 
 

- 
 

there any moments which helped you with that belief in God, or any that made it more difficult? 
 

 
 
R:  So, if you - - 

 follow a particular religion, or believe a particular thing, so I was just 
wondering whether there was anything that helped your beliefs or made you believe a bit more or 
made you believe a bit less.  Or whether it just stayed the same. 
 

 
 

 
 
P:  No. 

!"##$%&'()*+,-.'Reconsidering the 
future 

!"##$%&'()*+/-.'Requiring response 
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P:  Yeah. 
 

t a blob tree here, which you might have seen before? 
 
P:  Ah yeah. 
 
R:  And I was just wondering which one do you think best describes you during the acts of 
Collective Worship, and can you explain - 
picked? 
 

 
 

 
 

 
 

 
 
P:  That one, because 
listen a . 
 

 
 
P:  Yeah.  And, that one, . 
 
R:  Is there a moment where you felt like the top of the world?  When you were doing it? 
 

 
 
R:  So there was a moment, where you suddenly felt the top of the world? 
 

member now. 
 

- into the class assembly, 
but occasionally it just gets you to the top of the world.  You said there was a third, has that third 
one gone? 
 
P: [Taps.] 
 
R:  So then the falling one.  Hmmm.  Can you explain that one. 
 
P:  Er no I just picked that one for fun! 
 
R:  Just for fun? 
 
P:  Yeah. 
 

 

!"##$%&'()*+*,-'No response 

!"##$%&'()*+.,-'Feeling a sense of 
calm or peace 
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P:  No. 
 
R:  Falling from a tree. 
 
P:  Yeah. 
 

one added for fun.  So did you like having the assemblies? 
 
P:  Some of them. 
 
R:  Some of them.  Which ones did you like having? 
 

 
 
R:  Um, it - m - they usually come 
from -  
 
P:  They do in like myths and legends. 
 
R:  So, you liked the assembly with the starfish.  Was there another one you liked? 
 

his name.  Is it Daniel? 
 
R:  Alfie.  With the hat. 
 
P:  Yeah Alfie.  Yeah. 
 

 
 
P:  Yeah. 
 
R:  Yeah? 
 
P:  Yeah, because I always think those ones about God that says that he can do stuff, like I said, I 

. 
 
R:  Do you believe you can still take something from that?  Like some of the other part from it, or 
do you think that you have to have the whole? 
 
P:  I have to have a whole, just to, like, fully understand. 
 

selves and we have to think about what - or 
who God might be?  Is that right? 
 
P:  Yep. 
 

story from Christianity, but it was about others or it was about the world that would be easier? 
 

!"##$%&'()*+,-.'Inclusive 

!"##$%&'()*+/-.'Inclusive 
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P:  Er, yeah. 
 
R:  And, did -  
 
P:  Well, yeah, because instead of doing, like, certain things, we could do, like - because we spend 
ages on one lesson, a lot of people get fed up on the same lesson.  Like, every day, at the same time, 
we like to have a bit of a mix up. 
 
R:  So this is a different thing that we can have?  Why is it good to have this different thing and not 
something else? 
 
P:  Because a lot of - a lot of people do - 
like, me, I -  
 

 
 
P:  Yeah. 
 
R:  So, um, do you think - would you still like to have them.  If it was a choice between not having 
them at all or having them. 
 
P:  Sometimes. 
 

 
 
P:  Yeah, not always, not every Tuesday.  Maybe like once every two weeks. 
 
R:  So have them slightly less often? 
 
P:  Yeah. 
 

 
 
P:  No. 
 
R:  But they are still worth having. 
 
P:  Yeah. 
 
R:  What is it about them that makes them worth having? 
 
P:  Well, sometimes you can just let your emotions go sometimes.  And sometimes you just sit there 
in the quiet.  And I like peace and quiet  
 

them go? 
 
P:  Sometimes. 
 
R:  That - when they went and put them 
in the bowl or something, it felt like they could let them go. 
 

!"##$%&'()*+,-.'No other time 

!"##$%&'()*++-.'Requiring response 

!"##$%&'()*+/-.'Feeling a sense of 
calm or peace 
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P:  Yeah. 
 
R:  Does that ring true for you? 
 
P:  A bit. 
 
R:  But you could think about them? 
 
P:  Yeah. 
 
R:  But then let them go?  And do you - is that a good thing to do? 
 
P:  Yeah. 
 
R:  So final one: if we could only keep one thing about them, what would we - what would you 

 
 
P:  Can I say something we should keep and something we should not? 
 
R:  Yeah, go for it. 
 
P:  We should keep the candle, because the smoke at the end, it does really - 
you say now? 
 

 
 
P:  Yeah. 
 
R:  Yeah? 
 
P:  Yeah. 
 
R:  You like that idea?  Mmm.  What is it about that idea that you like? 
 
P:  Because sometimes you can just smell it, and it really gives you like, sometimes a happy feeling, 
because it smells nice. 
 

it. 
 
P:  Yeah. 
 

- 
 
P:  .  Like, the kids. 
 

 
 
P:  Yeah. 
 
R:  So do you like the fact that the children put it out as well? 
 
P:  Yeah. 

!"##$%&'()*+,-.'Marked/bounded 

!"##$%&'()*/0-.'Feeling a sense of 
calm or peace 
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R:  Wonderful.  And you said you wanted to get rid of one thing.  Very quickly what would you get 
rid of? 
 
P:  I dunno. 
 

 
 
P:  No. 
 
R:  Well if you do you can let me know tomorrow, because w  
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Appendix C : Semi-structured Interview Schedule 

Warm up questions: 
1. How are you today? 
2. What lesson were you just having? 
3. What did you have for breakfast? 

Questions about class collective worship / assemblies: 
4. e last few weeks. Have you noticed 

anything about them? 
 

5. Is there anything that you think has been different? 
 

6. Here are some words about some of the things in our class assemblies.  

Prompts given: e, Stillness, 
Reflecting, Prayer, Words, Ideas, Thinking, Space, Pebbles, Beginning, Ending, Together 

a. Pick one word that describes which was your favourite part of the assembly 
 

b. (Your least favourite?) 
 

7. Here are four pictures that are connected to each of the four class assemblies we have 
had. Can you pick one and tell me a bit about that assembly? What did we do in the 
assembly, what did you think about, how did you feel?  

 
Prompt given: 
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8. (Do you want to tell me about another one as well?) 
 

9. Here are the responses you made in the 4 assemblies. Can you pick one and tell me 
 

 
Prompt given: Written responses the pupils had created themselves in each spiritual 
collective worship. 

 
10. Some people might describe our spirituality in different ways. Some say, just like we 

are one a journey through childhood, school, university, job, we are also on a spiritual 
journey. Others say we nee
for our soul. Others still might say we have an outer self and an inner self. Which way 
makes sense to you? 

 
Prompt given: 

              
 
 
 
 
 
 

11. Did any of the assemblies and any part of the assembly help you develop or think 
about your spiritual journey/food for your soul/inner self? How? 

 
12. 

worship? Can you tell me more about why? 
 
 
 
 
 
 
 
 
 
 

A life journey and a 
spiritual journey 
 

Food for the body, 
food for the soul 
 

An outer self and an 
inner self 
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Prompt given: 

 
Reproduced from Wilson,P. & Long, I. (2009). The big book of blob trees. Oxon: Speechmark 
 

 
13. Did you like having these assemblies? Why/why not? 

 
14. 

Why/why not? 
 

15. If you could only keep one thing, what would it be? 
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Appendix D: Collective Worship Plans and Stories 
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Adapted from the Bible: Exodus 3 

Moses  
 
One day, Moses was taking care of his flock of sheep. Suddenly Moses saw that a bush was 

sn't the bush burning 
 

When the LORD saw that Moses was coming closer, he called to him from the middle of the 
 

 

treated in Egypt; I have heard them 
cry out and have come to rescue them. Now I am sending you to the king of Egypt so that 

 

ut of 
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One morning Mum took Alfie across the street to be looked after by Mrs McNally. That 

started sorting the bog cupboard. At last, form the very back of the cupboard, Mrs McNally 
brought out a large black hat. 

to the light. 
 
The hat looked quite new. Mrs McNally told Alfie that Mr McNally had bought it to wear at 

at all well so it had hung on a peg unused and then put in a cupboard where it had got 
forgotten about. Alfie thought the hat was a very good hat indeed and when Mum came to 
collect him, Mrs McNally said he had been so helpful all morning, that if he liked he could 

and at bedtime, put the hat carefully at the bottom of his bed.  
 
The next morning he wore the hat to Nursery School. At break time all the other children 
crowded round Alfie and he let them take turns trying it on. They then invented a game where 
the person who was wearing the hat ran about, chasing other people. For the next few days, 
Alfie wore the hat a lot. When he got tired of wearing it, he put it at the bottom of the toy 
cupboard where he kept his special things. Annie Rose found it there and made it into a bed 
for her lamb. But soon they both forgot about it. 
 

ilkman. One very wet morning, when rain was 

and raindrops were dripping down his nose and off the end of his beard. Then Alfie had a 
thought. While Mum was paying the milkman, Alfie went to the toy cupboard and brought 

 
 

head, went off down the steps and drove off. 
 

 
 

 

upset that he burst into tears. The milkman saw his sad face at the window and rang the 
doorbell. 

 
 

 
 
Then Mum helped Alfie put on his mac and his boots and he went down to the milk float. The 
milkman hoisted Alfie up so he could see. There on the seat was the hat and inside was a little 
puppy, curled up fast asleep, with his paws over his nose. 

wet and shivering, so I took him along with me. He just got into that hat and settled down as 
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think of a better use for  
 
Adapted from: Hughes, S. (1990). The big Alfie and Annie Rose story book. London: Random House 
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The Starfish Story 

Once there was an old man who used to go to the ocean to do his writing. He had a habit of 
walking on the beach every morning before he began his work. Early one morning, he was 
walking along the shore after a big storm had passed and found the vast beach littered with 
starfish as far as the eye could see, stretching in both directions.  

Off in the distance, the old man noticed a small girl approaching.  As the girl walked, she 
paused every so often and as she grew closer, the man could see that she was occasionally 
bending down to pick up an object and throw it into the sea.  The girl came closer still and the 
man called out,   

he sun 
 

 thousands of 
 

The girl bent down, picked up yet another starfish and threw it as far as she could into the 
 

Adapted from: Eiseley, L. C. (1978) The Star Thrower. New York: Harvest Books. 

 
 
 
 
 
 
 
 
 
 

http://www.amazon.com/gp/product/0156849097?ie=UTF8&tag=mc_starfish-20&link_code=as3&camp=211189&creative=373489&creativeASIN=0156849097
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E lijah Searching for God 

Elijah was out looking for the Lord in a cave in the mountains.  

First there was a furious wind that split the hills and shattered the rocks. Elijah looked for the 
Lord in the huge fire but the LORD was not in the wind.  

The wind stopped blowing, and then there was an earthquake which shook the mountain to its 
core. Elijah looked for the Lord in the great earthquake but the LORD was not in the 
earthquake.  

After the earthquake there was a fire, raging through the land and burning all that was in its 
path. Elijah looked for the Lord in the blazing fire but the LORD was not in the fire.  

And after the fire there was silence. Stillness filled the air. Then there was the soft whisper of 
a voice. 

When Elijah heard it, he covered his face with his cloak and went out and stood at the 
 

 
Adapted from the Bible: 1 Kings 19:11-13 
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Appendix E : L etter sent to all parents offer ing withdrawal from the study 

 
Dear Parent/Carer, 

RE: Research into Collective Worship 

As you may know already, this year I am undertaking a Masters in Education, through the 
University of Cambridge, with a focus on researching and improving teaching practice. The 
focus of my thesis is to look at the role of Collective Worship in schools and whether 

lements (collective 

research for teachers to draw upon.  

Over this half term, the children will continue to participate in class collective worship. 
Observations will be made to record some of their responses, and the worship may be 
recorded to aid this process. Within the worship, the children will be given the opportunity to 
create written responses which may then support the interviews of some of children. These 
interviews will be audio recorded and transcribed. All comments and responses will be 

 

If you would like to know anything more about any aspect of the research, please speak to me 
or X. If you would like your child to be withdrawn from the observations and interviews, then 
please let your class teacher know by Wednesday 5th March. 

Many thanks for your support, 

 

Miss Elisabeth Rutherford 
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Appendix F : Additional letter sent to parents of pupils usually withdrawn 

from Christian collective worship 

 
 
Dear Parent/Carer, 

RE: Attendance in Collective Worship 

As explained in my previous letter, I am undertaking research into school collective worship 
this year. Presently, your child is withdrawn from Christian collective worship. In order to be 
inclusive, my class assemblies have therefore focused on using non-religious stories and 
responses. However, this approach has led to the exclusion of any mention of God. 

For the rese
sense of spirituality. Every child in the class will therefore be encouraged to respond 
according to their own beliefs. Therefore, while some Christian and some secular stories may 
be used, it will be made clear to the child that they can choose how to respond. This is in 
accordance with advice from the Diocese of Ely, who make it clear that school worship 

wever they feel 
appropriate. 

I hope you will be happy for your child to participate in these forms of collective worship. If 
you have any concerns, please come and speak to me or X. If you would like your child to 
continue to be withdrawn from all forms of religious collective worship, please let your class 
teacher know by Wednesday 5th March. 

Many thanks for your support, 

Miss Elisabeth Rutherford 
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